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A Student's Viewpoint (As .,:ritten)

Ih navin4 participated an being a part ot the learning

program its my honest belief that the program has made an

improvement beyond recognition in the studerts. ;.:e are

once again on the learning cycle. And would like to grasp

even more.

The weak point is that there isn't enough money made

Availabfe to sponsor the proper type learning. We have to

make use of the limited information present:. But even then

a littie is better thar none at all. Mt we make the most

w'aat we have.
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Glossary

ABE Adult Basic Education. Also used here as a general term to include

GED Preparation, High School Completion and ESL.

ACE/I0E - The AdLlt Continuing Education Section oI the Illinois Office

of Education.

CETA - Comprehensive Employment & Training Act.

ESL - English As A Second Language (Instruction).

Forward Funding - As used here means that a basic level of funds for che

continuation of a program should be committed to a

program six months to a year in advanco of the fiscal year.

D (Test) - GeGeral Educational Development (Test) for a high school

equivalency certificate.

LEA - Local Education Agencies.

NIL - Northern Illinois University.
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A SOME MAJOR CONCLUSIONS AND REcoM:NDATIONS

Throughout this assessment a great many strengths have been found in

adult education in Illinois. Many of these are discussed in following

repor!. The primary purpose of this section, however, is to point out thos

areas that need to be imprpved.

Fundiryg

The state needs to increase its apropriations for adult education.

In addition, local communities ,hald be encouraged or required to put

gradually increasing druats of monies into direct support of ABE it

s,1:,,tantial impact_ iS to be made or the problem oi the under-educated.

Over reliance on categorical funding precludes effectively meeting the

needs.

Bringing about a system of forward fuading to local programs for ABE

deserves top priority from the 10E.

There needs to be a greater effort to equalize funding in community

colleges and common schools, without decreasing present support levels.

The importance of linking ABE with vocational training cannot be

overemphasized. Funding for ABE should be adapted to include reimburse-

ment for vocational as well as academic training tor students in

Federal ABE as well as Public Aid programs.

Vital support services are not presently funded under Federal ABE

guidelines. Thesu services should be provided to all ABE students, not

only those in Public Aid programs.

Curriculum and Instruction

The vast majority of the directors and the members of the instructional

staff of local programs are dedicated, resourceful and energetic even

-1-



local conuitions.

h tlie promotion, instruction, and evaluation in local programs

Like into account the nature and po ential of the adult as

learner; and many vestiges of an orientation toward the education ot

(hildren and youtn persist.

Coping skills, vocational skills, and career-oriented s4bject matter

tend to receive inadequate emphasis.

The commonly accepted policy of "open-entry" allowing clients to enroll

and begin receiving instruction at any time) probably should be discarded

d almost certainly should be modified.

General Education Devt?lopment Testing

There is need ror improvement and :itandardization of procedures with

regard to idminitration of the test in order to unsure flexibility and

fairness ior students and provide knowledge of results quickly to both

scudent,., and tea,Thers.

Decentralized Programming.

l;bile outreach (or satellite) centers are often very desireable, even

nec,ssary to a program, consideration should be given to establishing

stringent criteria for the physical conditions and programmatic standards

sudi centers should meet.

Status in the Sntem

Adult ba:iic eduz:ation has achieved real gains in respect but it retairs

something of a second class status in far too many school districts

ard colleges.

The lull resources of the larger institLtion are often unal.ailable to

ABE staff and students_

Relations with Other Agencies and the Communitv

k'hile there are many useful informal working relationships with community

agencies joint planning with other adult education agencies needs to be

stepped up and the number of trul! functional advisory committees increased.
9
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Staff Development

There is widespread evidence of the encouragement of continuing professional

eduacion for administrative and instructional staff, but systems and

plans for this and the successful implementation of local pre-service

and in-service education programs need much more aCcention and greater

allocation of resources.

Staff development involving guided practice in instructfanally re1a.7.ed

processes is largely lackIng ani most needed.

Protessionalization of Staff

A great aeal is expected of the director and the instructor, who often

have not received appropriate professional preparation for !hese roles

and often work with little or no job security or clear cut career

line in the field. Many programs expect part-time instructors to

decide what will be taught and how, do recruitment an:: follow-up of

students as well as counseling and record keeping. The part-time

instructor can often be said to subsidize much of the program.

Evaluation

The evaluation of instructor performance tends to be quite informal;

it seldom provides for direct feedback to the instrector, and students

are insufficiently involved in evaluative processes.

Vollow-up

Despite the need lor follow-up as a means of program evaluation and

data collection for program justification, tEe follow-up of graduates

and drop-outs tends to be lacking in organization, depth, and scope.

1 0
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Efficiency and Accountability

The program activities evaluated appeared to congruent with most of

the major stated piogram objectives.

Programs providing GED training and high school credit programs educate

adults through a high school completion level at a cost far less than

high school programs for youtn.

There is no commonly accepted description of sound program and

instructional practice or much in the way of qualitative criteria for

determining efficiency--i.e. educational oAtputs for monies put in.

Despite encouragement to do more documentation with regard to results,

local staff members are apt to find (or perceive) that "the system'

seems to engender over-reliance on enrollment, daily attendance, and

the GED Certificate as measures of effectiveness. Procedures are

net:Jed for monitoring and doumenting individual student progress

toward specific personal goals. (The factors that make for program

"holding power" are not readily identifiable due to the widespread

absence of these procedures).

Physical Facilities

;Mile most programli have adequate to good facilities at a main 1.cation,

there exist many "outreach" facilities that are deficient in climate,

cleanliness, comfort, instructional equipment, support services, and

room to expand.

Support Services

The lack of provision for child care service and transportation hampers

student recruitment and the retention of students.

Few programs provide adequate counseling and job placement services.

11
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The ACE/I0E Section

The Section fulfills its responsibilities in an above average manner.

It serves local programs tactfully and efficiently, interacts effectively

with other agencies and focuses clearly on role and goals.

The Section should seek to better utilize other IOE offices, improve

loag range planning and dPta collection procedures, and improve

communication with staff of the Illinois Community College Board.

Greater effort should be made to bring about the implementation of

-.ecommendations made in the Task Force report, "Today and Tomorrow

in Ault Education."

1 2
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B. THE EVALUATION PROJECT

The overall purpose of this evaluative project was to improve the

administrative and programmatic aspects of public adltlt and continuing edu-

cation in Illinois -- particularly those adult basic education programs

funded under Public Law 91-230 (The Adult Education Act). A second major

purpose was to provide a model for future evaluative efforts.

In competitive bidding Northern Illinois University (through its

Department of Secondary and Adult Education) was selected to appraise twenty

:0,7:11 programs in seventeen communities along with the operations of the

Adult and Continuing Education Section of the Illinois Office of Education.

The term of the project (Project H-025) was from October 16, 1975 to May 31,

1976 with this report to he submitted by March 1, 1976. The Request for

Proposal circulated by the Illinois Office of Education identified the twenty

local programs to be evaluated, which had been selected on a basis of size,

geographic distribution and balance of public school district and community

college sponsorship (see Appendix A). :ine of the programs were operated

by community collezes.

The general approach adopted in the project was that of collaborative

appraisal by local program staff members and by outside persons with demon-

strated expertise in adult education in terms of criteria or yardsticks

developed by the latter in consultation with the former. This approach was

undertaken with the assumptions that the evaluative activities, involving

on-site observations by visitation teams should:

ninimize "program intrusion" by being selective with regard to the
amount of criteria used. It should be reasonable in requests made
of local staff members.

Inhibit the anxiety of those persons whose activities are under
scrutiny by tactfully involving them in data-gathering activities
and by stressing the :Practical character and potential benefits to
them of the evaluative undertaking.

13 -6-



Develop information that can be readily utilized by state and
local personnel to i.r.prove precesses and to facilitate student
progress.

For these reasons (rather than on rigorously controlled research),
emphasis was to be on:

self-study by those evaluated

gathering useful data only

putting data into usable form

disseminating the findings to Illinois program 2irectors

helping the adult education personnel concerned to de,.rolop
evaluative skills

demonstrating the payoff from evaluation

Objectives

With the above-mentioned assumptions and convictions in mind, the

contracting group proposed to meet the following objectives:

To develop a minimum of three evaluative instruments suitable
for future use by local prgram personnel

To provide a pcst-project workshop to increase the evaluative
commitment and skills of program directors not directly involved
in the project

To involve, in each local program evaluation, at least three
personnel subgroups in addition to the director or chief
administrator (e.g. teachers, students, paraprofessionals)

To nroyide each local program and the Adult Continuing Etlucation
Section of 10E with a summary of the strengths and limitations
of the program -- an "Action Alternatives" form

To build in, wherever feasible, data-gathering efforts that will
contribute to the answering of questions currently posed by such
national bodies as the National Advisory Council on Adult Education

7o aopraise local programs and ACE:1C:E office against eight major
criteria

14



The criteria against which local programs were to be appraised are set

torth in another section of this report. They pertain to (1) Curriculum

and Instruction (2) Intra-Institutional Relations;)ip, (3) Extra-Instituttonal

Rplationships (4) Protessionallsm (5) Evaluation and Follow-Up (6) Physical

Facilities (7) Efficiency and Accountability (8) Support Services. (There is

none labeled "Administrative" because it was assumed that only a well admin-

istered program could meet the other criteria.)

The Adult Education Section of The Illinois Office of Education was to

be appraised in terms of (1) leadership for the field (2) quality of consul-

tative and tecnnical support services to local programs (3) tact, impartiality,

and communicative skill (4) implementation of guidelines, policies, and pro-

cedures specified in ABE legislation.

The instruments utilized in the project were developed by an examination

of authoritive writings about adult and continuini: education and a pooling

of the experience and knowledge of the seven project faculty members from

the Department of Secondary and Adult Education at NIC. The latter include

several nationally and internationally known adult educators with research,

teachin;-, administrative and consultative experience in almost every kind

adult continuing education. After specific criterion statements were

written, :hey were submitted to the local progra7 directors involved in

the ,i,,e,. d the ,ACE7IOE representatives for suggested deletions,

additions or modifications.

7he prozrar directors involved in the study were convened at the outset

of the projeat in order to help with criteria analysis, to be oriented to

oroect purposes and approach, and to be urzed to cooterate in a collaborative

and non-threatenind effort. Basic program information was also requested at

this time, and tentative plans for on-site visitations were made.

1 5
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Once on-site visitations were scheduled, the local staft filled out the

comprehensive Self Assessment Form (Appendix B), which was then utilized by

the on-site visitation team as a basis for identifying stri..ngths and concerns.

Each on-site visitation was concluded with an exit interview to share

(and get clarification of) tentative findings with local statf members. A

written report was then mailed to each local program.

Information was obtained from students by means cf on-site group and

individual interviews and by means of an appraisal form administered by the

visitation teams (Appendix C). Only "middle" and "upper" level students

possessed the necessary reading skill to fill out this form and very few

were obtained from English As A Second Language students.

...isitation teams ,:aried in size from two to nine persons, depending

local program size. They were a mixture of NIP Project faculty and

';uccessl:u1 practitioners from programs not under evaluation. An out-of-

state c,:nsultant joined the team evaluatinz ACE/I0E and proved to be a

most welcome addition.

Non-faculty visitation team members were oriented to their task by

means of advanced reading, coaching, and oa-e-job experience when time

pressures precluded the holding an anticipated conference for this

purpose.

Evaluating the Evaluation

The general approach that was u:ilized proved to be a useful and

workable one. :he devisive effects that so often accompany evall:ation

seem to have been largely avoided. Local proz,ram personnel were zeceptive

tno idea cf a collaborative eff-rt ccoerated w'71'nziv.

1 6
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The eight major criteria against which programs were appraised proved

to be appropriate in nature and number, although t-o many sub-criteria found

their way into the main instrument for staff appraisal of program (Appendix B).

Criterion VII, Efficiency and Accountability, proved to be the most difficult

to develop specific sub-criteria for, since the state of the ABE art (and the

procedures utilized) did not provide sufficient research based data or widely

accepted experience upon whichl to rely.

The early meeting of program directcrs (for orientation and the providing

or input regarding evaluative criteria) proved to be quite helpful in allaying

anxiety, enlisting cooperation, and correcting misconceptions on the part of

directors and project staff.

The project objectives proved to be attainable and appropriate. Insuffi-

cient attention may have been given to securing information about educational

z,utc:mes, as opposed to educational processes. However, stressing this area

tor clumsily approaching it) might well inhibit the developing of a climate

in which the improvement of program processes could be fostered.

The mixinz of faculty and local program practitioners proved tc be

quite helpful. For the visits to Chicago, a practitioner from another huge

urhan system (necessarily cut-of-state) probably should have been included.

"Me performance of the visitation team memhers from local programs was charac-

terized bv berceptil-eness, tact, and dedication (despite very modest reim-

bursement). -1.anv of these persons had to make exceptional efforts to become

available on short notice (and often in bad weather).

The productivity of the inter-,,-iews wiz!: local (and ICE) staff members

richt have been increased the utilization of interview muides geared to

17
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the evaluative criteria. Other suggestions tcr improving on-site visitations

and exit interviews are as follows:

Have one project leader remain at the home office at all times.

Get data from team members before they leave the visitation site.

Try to avoid scheduling visitations between December 15 and
February 15.

Have the team leader present otly selected strengths, concerns,
and recommendations.

Emphasize that findings were collaboratively determined.

Encourage direcors to invite several kinds of persons from among
the many possible categories: students, teachers, counselors,
aides, top administrators, board members, representatives of otne:
community agencies, etc.

Consider requesting that the local staff respond in wrizing (after
receiving their report) concerning what they can, will and are
planning to do with the recommendations.

1 8
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C. GENI.RAL FINDIN6S

This section is based on an analysis and synthesis of project staff

observations, the appraisals of local programs, examination of state and

local program documents and other relevant materials, and the trends

revealed in the questionnaires for local program staff and students.

The typical respondent to the staff sei: assessment instrument is a

Caucasian female instructor of less than forty years of age. She works

"full time" but probably does not have a "regularized" or tenured

appointment. She has probably been teaching adults for less than six

years. There is about a 50Z chance that she will have taken soue course

work dealing with the principles of adult education, but very little

chance that will possess a !taster's degree in adult education.

The student questionnaires were filled out by 1,067 persons.

About two thirds were female, ninety per cent of whom were under forty

five years of age (30% were under twenty one). Less than half (40%)

were Caucasian and about an equal number slack (sixteen per cent were

::exican American or Latin American). Less than forty per cent termed

ther:.seives married at the time. Tess than a third had jobs. Exactly

of those answering were in GED classes with the remainder divided

principally among Easic Education, ESL, and High School Credit. For

four out of five persons, the current adult prozram was the first in

wnich they had enrolled.

These zonclusions can be said to represent trends rather than the

findings of carefully controlled research. The preponderance of concerns

or negative items should not be misinterpreted. It seems inevitable that

1 9
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evaluators gravitate toward what might be improved and often fail to

mention the adequately performed activities present in any functioning

system.

Finally, it can be said that the assessments of the project staf:

were, by and large, congruent with those of the local staff members and

students--which perhaps points up the real potential of self evaltsation.

2 0



Criterion 1: Cur iculum and Instruction The intructional program shall
constructed according to tested principles for adult education

program development. It will be baseJ ,a clientele needs and
interests and have input from subject authorities, staff,
compunity representatives, and studeut. It will recognize
individual dirierence,, and learning styles and be in lino with
state and federal guidelines and standards.

The great majority of the programs evaluted exhibit adequately

balanced offerings that are in line with some to most of the stated

'program objectives. About half of the programs were undertaking some

activity which was innovative or at least experimental for the staff

members involved. (These include tae use ot television by Chicago City

Coile-es, video toos at Danville, learnin laboratories in the Chicago

Dublic Schools, a ,:):.-.prehensive student orientation program at Rockford,

and iohn A. Logan College's extensive prograLi for persons in shelter

iomes.) liwever, evidence of systematic needs assessment is

extremely sca:e, and sucn efforts alcng these lines as there are can

termed ran,'cm and informal.

Students nave little input into c.irricalm development (Highland

.. m::itv c,=.4n_tv rpresentazives not a great

,.^out th.=, nrograms ,walu:ited did report the

f.r.r curricc7um development. Indeed

it is :lc: for instructional staff to have little or no part in

makinc ab,-ut what will 17e taco Con%-ersely, some programs

_cave atter almost entirely to tne instructor so taat generalization

hard to c=e :: is pernars fair to say that few cdrrioulae are

ceveloped a satisfactory :Lalance fro= com=cnity, instruct

and scpnor: staff, studen-s and few have -z.z.a=ni.fds

feed.cacK and continually modif.:im curriculum.

21



Taken as a whole, the programs show a great deill of emphasis on

the "3 - Rs" despite the emphasis in ABE legislation and tne literature

of ABE on the need to provide coping skills (e.g. how to get and keep

a job, improve nutrition and health, utilize community resources, and

take community action). The overwhelming importance of reading in obtaining

the GED Certificate seems to be a major cause of the neglect of coping

skills together with the fact that many instructors are probably neither

comfortable in this araa nor aware of the research which shows its positive

effects on retaining students in the program.

!ouch greatr efforts are needed in careec and vocationally oriented

instruction and counseling. A few programs are doing some successful work

along these lines. But it is costly and time-consuming in relation to

concrete results--especially during a recession. The overwhelming need

ed by directors, perhaps predictably, was for increased funding, and

many cf them specified that dollars are needed to improve vocational and

career oriented activities. (Outstanding exceptions to the prevailing

trends in this area are Springfield, Venice, Urbana, and Cairo which provide

broad -anging vozaticnal instruction ).

:n the matter of promotion and recruitment, it is again difficult

to generalize. The majority of the directors are dissatisfied with the

efforts made (and students often fault the staff here). However, some

pr2grams have lone lists of clients awaiting entry due to lack of funds

2r space, so that the improvement of recruiting becomes irrelevant.

ny programs rely so heavily on Puhlic Aid as a source of promotion and

referoal that a sneeze in the latter produces the flu in the former.

7,:crd of mouth remains the major means of getting the attention of

prospezzive students. Few programs showed evidence of more than routine

2 2
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flyers, announcements, and open houses. But then few programs have

sufficient staff time and energy to spare for sl:_11 activities. Black

Hauk College is an example of one program that has done an exceptionally

good job of promotion and recruitment--utilizing the mass media and

"indigenous" paraprofessionals as well as the conventional techniques.

Some promotional materials exhibit an orientation toward "schooling"

and learning activities for children and youthe.g. using words like

"class," "techer," "principal," "school," etc. Indeed this orientation

extends as u%:.!11 to organizational climate and instruction in some programs.

There are vestiges of terminology, format and procedures that caru over

from a schooling orientation. Th7s may be found in the ringing of bells

or buzzers, the forbidding of smoking, and the requiring of permission to

leave the room. And some instructors exhibit a slightly condescending

air of dealing with children. (A lament from a student questionnaire:

"1,:e can't smoke on crounds. We can't eat in teachers' cafeteria section.

We can't do this, we can't do that, don't they know we are adults?").

Fortunately, no programs are thoroughly imbued with this spirit, and

tbe ,cze of children's materials has almost disappeared. But there is

still a zrea: deal of effort needed to insure that promotion, orientation,

instruction, and counseling take into account the unique nature and potential

of :he adu7t as learner.

In the matter of gaininz entrance into programs, the evaluation project

staff comes away »ith -grave reservations about the so-called open entry

approach. For laudable reasons, this approach gets an entering student

int:, an instruotional situation almost immediately after he enters the

AEE faci:fty, 1.:nich he can cc at any time ,Litimz the "term." The constant

arrival of new students, who in most cases have not received adequate

2 3



orientation, places great burdens on instructors. This is especially

true where teacher aides are lacking and where individualized learning

lab facilities are absent or underdeveloped. A flexible but controlled

system which combines frequent registration opportunities with a com-

prehenf=ve orientation program is needed. Rockford has developed such

a system with consultative help from NIU faculty. Rather than driving

away clients it is resulting in a higher retention rate.

Directly relevant to curriculum, instruction, recruitment and retention

is the pattern of locations for instruction--or the use of "outreach centers"

as opposed to confining instruction to one or two comprehensive, all-purpose

facilities. Decentralization through outreach centers has several obvious

advantages: increased availability and accessability of instruction to

clients, locations in ethnic neighborhoods and communities, avoidance of

elementary and secondary schools as locations, and greater visibility of

:he A3E ogram in the total area served. However, _ecentralization as

found in the Illinois programs evaluated too often was characterized by

(I) harmful logistical and materials supply problems (2) inadequate

counseling, testing, and other support services (3) marginal to poor

ti (=.) feelings of isolation and low morale cn the part of

s:me instructional staff mem:oers. Frozram directors who elect to go

t.712 decentralized route should set strinzent minimum criteria for

establishinz cutreach centers and under no conditions should they

reflexively seek to establish as many oenters as possible. The typical

A.F.,E student s a comprehensive support system and a variety of

instructional exrtise complemented .=r staff development if he or she is

-c succeed.

24



Instruction

The vast majority of the instructional (ani supervisory) staff of

local programs are dedicated, resourceful, and energetic. They enjoy good

rapport with their students and they prefer teaching adults. Almost all

are aware that adults require special handling.

We have already discussed some instructional implications of open

enrollment and decentralization and the need for improved orientation.

Other relevant matters here are the need for more consumable materials

and for greater variety in methods (especially in ESL). While most

programs claim to utilize an individualized approach, few exhibit the

instructional personnel, testing expertise, materials and equipment

necessary for successful individualizing. Nor was there a great deal of

evidence of effective group instruction. Efforts in this area lacked

variety with over reliance on recitation, learning by rote and little

use of discussion, role play or other techniques proven successful for

motivating adults and building confidence.

At the heart of successful individualizing should lie a well

crcanized system for assisting each learner to establish rzalistic

ob.fectives upon entry and for the successive stages as he proceeds

throuon the prosram. The learner is then to receive regular feedback

as to proizress in relation to these cb4eztives. The obectives them-

selves need neriodic examination and (often) adjustment. The evaluation

tea=s observed relatively little evidence of this kind of activity.

Instructors also admitted to doing a relatively inadequate cb with

audio visual materials--either in not utilizing then or in not having

access tc them.
2 5
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Instructors typically receive little supervision regarding class

room performance (and not enough encouragement I-, many cases), nor do they

have opportunities to observe master teachers at work.. (Few regularly ask

students for feedback.) It is thus difficult for them to identify and

make needed improvements.

Improved procedures for screening and testing are needed. Few programs

make aUequate efforts to identify learning dlsabilities. Some programs are

victimized by "referrals" they can not be expected to have success with.

Instructional materials were found to be quite free of ethnic, sexual,

cultural, and religious Sias. And, as mentioned above, the use of materials

designed for children seems to have largely died out.

Very few programs make extensive and effective use of aides and

vol..inteers. Kankakee and John A. Logan Colleze are exceptions.

Few programs see= to be dealine adequately with the needs of the

young high school drop cut, although "foundation funding" is available

until the student is twentyone years of age. The outstanding exception

here is Rockford with its Storefront Center. Urbana also provides a

useful program that has been somewhat hampered by its location. Springfield

also serves many cut cf school youth.

Testiaz

There is widespread dissatisfaction with 5-E17, Testing procedures on

the ?art of staff and students. Instructors typically have to rely on

students for information ahout results. =he reporting of results is

often needlessly delayed for lonz periods of time. Opportunities to take

the test v=v (whenever vou wish) to every six weeks or more.

-=ore teacher.-= lack understanding of how to interpret the scores. There is

26
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often ignorance or misunderstanding concerning the availability of testing

and how to go about signing up for it. Finally, there are reports of

testers who show little sympathy with the anxieties or other problems

of the ABE student. Outside of this, the testing program works well.

Recommendations

1. Coping skills, vocational skills, and career-oriented subject matter

should receive more emphasis and encouragement.

2. The importance of linking ABE with vocational training cannot be

over-emphasized. Funding for ABE should include reimbursement for

vocational and academic training in Federal ABE as well as Public

Aid Programs.

3. Stringent criteria need to be developed for establishing outreach or

satellite centers - criteria related to physical facilities and

programmatic standards.

4. The commonly accepted policy of "open-entry" (allowing clients to

enter at any time) probably should be discarded and almost certainly

should be modified and combined with improved student orientation

activities.

5. Students should be involved to a greater extent in needs analysis,

curriculum development and the providing of feedback for program

improvement.

6. More aides and volunteers should be utilized to improve instruction.

7. There is a need for improvement and standardizatior. of procedures with

regard to administration of the GED Exam in order to ensure flexibility

and fairness for students and provide knowledge of results quickly

to both students and teachers.

-20-
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Curriculum

Local Staff Response to Criterion I*

(393 Respondents)

YES NO UNKNOWN

Is there a method of assessing community needs' 58 12 30

Are community resources involved in planning the curricu-
lar program? 61 17 22

3. To what extent is community needs assessment data

4.

5.

6.

7.

8.

9.

10.

PERCENTAGE NOT UNKNOWN
APPLICABLE

available'

To what extent does the variety of offerings accurately
reflect the needs of the community'

62 % NA 5

72 % NA 3

To what extent does the variety of offerings accurately
reflect the objectives of the program' 82 % NA 2

To what extent does the curricular program enhance the
cultural growth of the individual' 69 % NA 3

To what extent does the curricular program enhance the
social growth of the individual' 72 % NA 2

To what extent does the curricular program enhance the
economic growth of the individual' 66 % NA 2

To what extent does the curricular program enhance the
academic growth of the individual' 80 % NA 1

To what extent is the staff actively involved in
curriculum development' 76 % NA 1

u 48

u 28

u 15

U 22

U 9

13
U

*All values are percentages. For YES/NO/UNKNOWN questions the number
repres,.mts people who Agreed/Disagreed, or Did Not Know whether something was
present or not present. For the EXTENT OF PERCENTAGE/NU. APPLICABLE/UNKNOWN
questions, the numbers under NOT APPLICABLE or UNKNOWN represent the people
who felt the question was Not Applicable or who did not feel qualified to
answer the "To what extent..." question. The number in the first column
represents the mean percentage of responses to the "To what extent..."
question--pertaining to the relative degree of presence or availability of
something. Student opinion was solicited with regards to matters pertaining
only to Criteria I, V, VI and VIII.

2 8
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11. To what extent is there student input in curriculum
development' 43 % NA4 U 23

12. To what extent do the curricular offerings recognize the
special physical needs of adults' 65 % NA 10 U 23

13. To what extent do the curricular offerings recognize
the special social needs of adults' 66 % NA 2 U 19

14. To what extent do the curricular offerings recognize the
economic needs of adults?

72 % NA 3 U 17

15. To what extent is the community involved as a resource
in carrying out the curricular program' 55 % NA 4 U 29

16. To what extent are any major community education needs
being neglected without sufficient reason' 25 % NA 5 U 54

17. To what extent do curricular materials encourage and

18.

assist students to become independent in their learning?

To what extent is there a continuing
evaluation and feedback system for curriculum

73 % NA--- U 14,

improvement'
63 % NA 1 U 23

Instruction

YES NO UNKNOWN
1. ls there a materials/learning center accessible to

students' 60 31 9

2. Is there a variety of auoio-visual support materials
to complement the respective instructional teaching areas? 78

3. Are there opportunities to produce teacher-made
materials?

4. Is an orientation program provided for students'

18 4

91 5 4

63 24 13

PERCENTAGE NOT UNKNOWN
APPLICABLE

5. To what extent are learning activities designed to
develop skills in keeping with program philosophy and
objectives' 83% NA 1 u 13

6. To what extent are learning activities designed to
develop knowledge in keeping with program philosophy
and objectives? 83% NA U 13

7. To what extent are learning activities designed to
develop attitudes in keeping with program philosophy
and objectives?

2 9
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8. To what extent instructin 79% NA 1 U 5

9. To what extent is ther a ,..iriety et r..aterials to allow
for individaalizati3n at instruction 75% NA 2 U 7

10. lo what extent are reme,lial opportunities available.' 78% NA 4 u 12

11. To wh ,i! extent i s instructi.)nal material free of
cultural bias' 812 NA 1 U 21

12. fo what extent i, i: ua r:aterial tree of
ethnic bias' _83% NA 2 u 22

To what extent is th,2 instructional material free of
sexual bias' 81% NA 2 u 24

14. Tm what extent is the inst-Icriot,a1 1%.iteria1 free of
racial 1,ias' 85% NA 3 u 20

15. 10 what extent ., the inntructicnal material tree of
religious hia-," 89% NA 4 u 21

16. lo what extent i t,:c materials/learning center
staffed hy instructional pers,rinel' 7E1'. NA 24 U 24

17. la what extent are a .:ariety al audio-visual materials

used to cmplement tfe respective instructional teach-
ing areaF9 54 % NA 2 U 11

18. To what extent is there lice of teacher-maee materials? 62 % NA 1 U 10

19. What percentage a the instruLtional materials used
are consumable" 64 NA 4 U 15

20. '0.1iat percentage maferials
purchased are individualized' 66 NA 3 U 17

21. To what extent is there a systematic, ongoing evaluation
of instructional materials"

1'1

66 NA 3 U 26

To what extent are criteria w,ed tor appropriateness,
readability, appeal for adults, etc' 75 2 NA 4 U 21

21. .1.: what extent is ettecti':e use r-ade 0 inst ructional

66 2 NA 7 U 22

24. To what ex:ent do teacherAq receive sy:itematic supervision
and oigges-.iens for improvement' 56 % NA 4 U 14

25. L what extent is there a psychological climate conducive
to friendly, suiprtive teacher-stuth-nt relationships?.. 88 t NA --- U 5

26. 10 wht extent do learneni receive feedback concerning
progress' .. 86 2 NA 2 U 8

3 0
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27. To what extent is there a variety of effective procedures
used in helping adults learn"

28. To what extent is provision made for helping the learner
to learn how to learn"

29. To what extent have previous evaluations been used to
update programs and/or instruction"

30. To what extent is there a focus on learning as well as
teaching?

31. To what extent are learners he'ped to set realistic
personal objectives"

32. What percentage of the program time are paraprofessional
and community resource people used to augment the
teaching staff"

33. What percentage of the teaching day are volunteers,
stue,-nt teachers, and advanced students used to augment
te teaching staff"

3 1

81 I NA3 3 U 10

75 % NA 3 U 13

68 % NA 5 U 47

80 2 NA 1 U 13

77 % NA 3 U 12

34 % NA 10 U 25

22 % NA 13 U 25



Student Responses Relative to Criterion I

(1067 Respondents)

Do Not
Yes No Know

Can you freely use materials and equipment
in the building? 73.7% 10.1% 16.1%

Hc.! rn:ch does the program help
you understand the society
in which you live? /

How much does the program help
you get along and work with
other people? /

How much does the program help
you get a job or advance in
your present job?

How much does the program help
you be able to keep on leatningt'

How much do teachers and
materials help you work on your
own?

How much do the books and
materials you use show pre-
judice against certain people
(Black Americans, Indians,
Mexican Americans, Jews or
others) and their beliefs? ....

How much do the books and
materials show prejudice against
men or women?

How much are teachers and
materials available for
extra help?

3 2

Very Very Does Not Do Not
Little Little Some Much Much Apply Know

4.0% / 4.5% / :12.6%/ 17.2%/36.2%/ 13.4% 2.1%

3.0% / 4.2% / 19.0%/ 18.0%/44.0%/ 7.9% 3.9%

/ 5.5% / 5.07 / 14.9%/ 13.4%j29.0%/ 16.4% 1.7%

/ 1.27. / 2.3% 10.5%, 19.3%/60.7%/ 2.5% 3.6%

j 1.2% / 2.2% / 12.4%/ 21.2%/56.9%/ 3.3% LT%

/37.97 / 3.7% / 3.4%/ 2.4% / 7.8%/ 29.5% 15.3%

/34.9% / 6.8% / 4.0%/ 2.5% / 6.0%/ 29.97. 15.7%

/ 4.9% / 3.4% / 12.2%/19.2% /49.1%/ 3.9% ',4%
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How often is there a happy,
friendly feeling between teachers
and students?

Hnt; often do teachers use diff-
erent ways to help students

Hardly Occas- Some- Fre- Almost Does Not Do Not
Ever ionly times quently Always Apply Know

/ 1.1%/ 5.1%/ 7 4%1 18.0% / 64.7%/ .8% 2.9%

/ 2.8%! 6.5%/ 9.8%/ 28.6% / 44.4%/ 2.0% 6.0%

3,3
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Criterion II: Intra-Institutional Kelationshiv The adult education
program should have autonomy, status, and support comparable
to the other education programs of the institution. Its suc-
cess will depend in part upon its self-interpretation to the
policy makers and resource allocators and on the establishment
of intra-institutional patterns of accomodation and cooperation.

Most of the senior administrators and board members interviewed by

visitation teams possesb.2d knowledge of the ABE program's nature and its

special problems and requirements. They expressed support for the program

and seemed to regard it as an important function of the institution. And

almost all said they were quite satisfied with the leadership provided by

the ABE director.

However, evidence abounds of a continuing tendency for ABE to have

5omething of a second class status: (1) the relatively small number of

instructors with "regularized" appointments (2) the paucity of local

dollars put into the program (3) a lack of authority in hiring and firing

on the part of some directors (4) absence of control over budget on the

part of some directors (5) widespread feelings on the part of staff that

the program gets left-overs, hand-me-downs, and sluggish response to

requests for resources.

Directors spend considerable time and energy seeking to interpret

the philosophy, and needs and accomplishments of the ABE prcgram to

senior administrators and oth r persons in the institution. For the most

part, they do it fairly successfully, largely through informal contacts

aod without system. Some directors regularly invite key decision makers

to such events as graduation, open houses, and career orientation days.

In SOMR institutions the ABE program uenefits nizational

structure and a director's "reporting pattern" end themselves to

3 1
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gaining understanding and support for ABE; in others this does not

obtain.

By and large, the most effective programs are those in which the

director and the program enjoy unequivocal encouragement and support from

senior administrators (although a few outstanding directors are succeeding

in spite of the absence of these desirable conditions).

One obstacle to the better "selling" of ABE is the lack of clear

evidence of the benefits to individuals and society of such education. The

need for this evidence is dealt with in another section.

A significant measure of the status of the ABE program in the larger

institution is the extent to which the latter's resources are available to

ABE staff and students--that is, equipment, services, and facilities that

will enhance instruction and recruitment and provide useful supportive

mechanisms. While most of the institutions and systems visited technically

made such opportunities available, there were not encountered a great many

examples of effective use being made of them. A few come to mind: Black

Hawk College holds ABE classes in the campus learning center. Kankakee

College provides important assistance to ABE through the Bookkeeping and

Data Processing units. Most programs can use AV equipment belonging to

the larger system.

However, in defense of the school systems and colleges concerned it

should be pointed out that ABE staff have often failed to assess possibilities

and aggressively requestservices, equipment and facilities that might be

utilized. Part time teachers are especially likely to be unaware of total

system resources. Then too, abortive efforts along these lines often

result from a lack of careful briefing and preparation--as when "regular"

counselors al-e assigned to ABE students without in service training.

-28-
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In many institutions it would seem that vocarirnal education facilities

could be utilized by ABE students if more effort were put forth to make

them available.

Finally, there is considerable staff sentiment at some institutions,

especially community colleges, that not all incoming ABE monies and income

generated are put into the ABE program. This serious charge can affect

morale considerably and deserves further exploration and documentation.

Recommendations

1. Local communities should be encouraged or required to put gradually

increasing amounts of monies into direct support of ABE since over

reliance on categorical funding precludes effectively meeting the needs.

2. IOE and the universities should conduct workshops and conferences to

assist ABE personnel to better interpret programs to the larger

institution and to better utilize the resources of the total system.

3. Local school and college administrators should seek to eliminate any

and all vestiges of second class status accompanying ABE.



Local Staff Response to Criterion II

(393 Respondents)

YES NU UNKNOWN

1. Are there resources within the school for counseling 80 13 7

2. Are there resources within the school for financial aid? 54 28 18

3. Are there resources within the school for Job placement? 54 29 17

4. Is there a stated philosophy for the total adult
education program? 79 5 17

S. Is there evidence that the adult program has comparable
status with other programs? 68 13 18

PERCENTAGE NOT UNKNOWN
APPLICABLE

b. To what extent are participants in the adult education
program able to make use of all resources within the
school system such as library, counseling services,
health services, etc? 72 % NA 7

i. To what extent does the program administration have
the support of other school system services buch as
public relations, proposal urriters, A-V production
facilities? 75 % NA 4

8. To what extent are regular channels of communication
with the local school board and school administrators used? 81 % NA 5

9. To what extent are financial aids, (lounseling and job
placement utilized within the school by the adult students? 65 % NA 10

10. To what extent are other sources witin the school system
used to recruit and refer adults t .ht- adult education
progra-a? 64 % NA 3

11. To what extent is there movement of students among other
programs in the school system such as Vocational Education,
CETA, Upward Bound?

57 Z NA 10

12. To whlt extent does the szhool administration allow
flexibility and autonomy in the operation of the adult
education program? 79 % NA 2

3 7
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13. To what extent ts the adult program philosophy congruent
with the stated philosophy of the school system'

14. To what extent is the school administration adequately
informed about the philosophy, operation, and goals cf
the adult program7

15. To what extent are the legal guidelines regarding the
adult provam 1:novn by tLe ee.ninistration7

16. To what extent are these guidelines adhered tc Ly the
administratior7

17. To what extent is the school board informed on the
philosophy and goals of the program.'

18. To what extent does the program receive
philosophical support by the school administration7

19. To what extent does the program receive
philosophical support by the board of education
(or comparable group)7

20. lo what extent is the institution or school system
aware of the contributions of the adult program'

21. To what extent are appropriate procedures utilized to
facilitate cooperation, understanding and support of
faculty and administration members in the larger
organization7

22. To what extent does the program receive adequate
financial support7

23. Io what extent is the adult program allowed to utilize
any increased income generated for new or expanding
services')

3 8
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85 % NA 3 U 36

90 % NA 3 u 46

91 % NA 3 U 51

83% NA 4 U 53

81 % NA 2 U 43

76 % NA 4 U 53

71 % NA 1 U 43

89% NA 1 u 44

72 % NA 2 u 40

58% NA 4 U 63



Criterion III: Extra-Institutional Relationships Relationships with
the larger community and with other adult continuing education
agencies shall be such as to promote acceptance of the program,
foster reality-based instruction, avjid unnecessary duplication,
and augment the resourc,:s allotted tn the program.

The state plan for ABE stresses the necd for local programs to be

"planned and developed in conjuaction with" (and "in cooperation with")

other antipoverty and adult reading instruction programs, mandot,er and

training programs, occupational and careel 2ducation programs, state and

local community school programs and all similar activities.

It is probably true that this kind of cooperative activity is even

more important in ABE than in other phases of adult education (e.g. con-

tinuing professional education or leisure-hobby courses) due to (1) the

relative helplessness and vulnerability of the clientele (who may well be

c7iving education one last try) and (2) the limited funding and resources

in relation to the vast number of adults who need basic education.

The "type" of person who becomes an ABE director is seldom one who

has no time ior cooperating with others or so fiercely competitive that

he'll harm the client rather than see another agency serve him. Indeed

almost without exception directors are in sympathy with the idea of

communicating with other agencies and working with them where feasible.

But the effecting of mutually beneficial "planning and development" is

always rare among community agenciesprobably as a result of the time

consuming nature of such activities and the absence of practi(al structures

as much as the existence of rivalries or suspicions.

The ABE programs evaluated exhibit adequate to good communication

with other relevant social and educational agencies. Most have informal

patterns of communication, largely through the director to a comparable

39
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person in the other agency. Where joint sponsorship exists the partners

generally report satisfaction with the arrangement anu a desire to continue.

(This is perhaps to be expected since typicall:/ the ABE program is usually

ccaltributing the larger share of resources to the partnership.) The agency

most vitally involved in cooperative efforts with ABE programs, Public Aid,

testifies to the existance of good working relationships in most

communities. However, relationships with CETA are less than satisfactory

in many places.

Joint cooperative pla:rnims and develorment, however, are nother

matter. 7-1-:e visitation teams enco,liteied telatil.!ly little genuine planning

between the comml.nity college or comror school ABE programs and other agencies

conducting ABE. Few directors were knowledgeable about other ABE programs

(that might be conducted by churches, industry, armed forces, or correctional

institutions, tor example). There was little or no joint study of needs,

sharing of experience, or cooperation in the seeking of resources.

In the matter of advisory committees, one tested means of furtherirs

communication and coordination (if not of joint planning and development),

a tew are in existence and functioning with some effectiveness. A few others

appear to be ineffective or moribund, while the remaining institutions have

not established one. However, since research and experience have shown that

advisory committees require skillful leadership and a degree of "training"

if they are to be productive, there is little reason to prefer the existence

oi a perfunctory or inactive committee to ttie total absence of oL8.

A tew random observations can be madc regarding specific programs:

Rlack Hawk and Thornton Community Colleges seem to utilize advisory committees

effe7tively. Highland Community College seems to du an exceptional job of

interpreting its program to the community. Sprinsfield and Rockford appear to

come closer to genuine joint planning efforts than the other programs. Success-
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ful joint sponsorship plays an especially important role in the programs

of the Chicago Colleges, Moraine Valley College, Thornton Community College,

the Chicago Public Schools, and John A. Logan College. Staff members at

Logan and Highland Community College are especially active in community

affairs. In most places where GED testing is conducted by the Educational

Service Region, communication and planning between the ABE staff and the

Region's representative needs considerable improvement.

One benefit that can come from wor.t,ing closely with other agencies in

the community is the identifying of resources and resource people who can

be brought into instructional situations to provide variety, authenticity

and timely information - especially about services available to adults in

the community. Taken as a whole the programs evaluated did not seem to be

making sufficient use of these kinds of community resources for instructional

purposes - although, of course, some programs do considerably more than

others.

Recommendations

-. Joint planning with other adult education aeencies needs to be stepped up.

2. ine use of advisorv committees for needs analysis, program interpretation,

ad long range planning should be encouraged and the chances for success

increased thrclugh training activities provided by ZOE and the universities.

3. Increased use 3f co==unity rescurces and resource people for instructional

purposes should be encouraged and linked to the fostering of coping skills.

Improved dialogue b,erween ICE and State Puldic Aid officials might be

initiated to seek to minimize the undesirable effects cf sudden policy or

7rocedural changes on the recruitment of ASE students.

4 1
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Local Staff Response to Criterion III

(393 Respondents)

YES NO UNKNOWN

I. Are staft members active in community activities/ 66 6 28

1. Have the characteristics of the community, its services
and its power structure been analyzed/ 42 7 51

3. Have attempts been made to cooperate with other adult
education agencies in the community/ 77 2 21

Have attempts been made to cooperate with other
agencies providing assistance to adults' 84 16

5. Does the program have an advisory committee' 31 27 42

PERCENTAGE NOT UNKNOWN
APPLICABLE

6. To what extent is the program actively represented
in other adult, community education, or community
councils/ 64 % NA 3 U 56

7 To what extent are the staff members encouraged to
be active in community activities^ 64 % NA 6 1233

S. Tc what extent is the advisory comnittee functional' 57 % NA 23 U 47

9. To what extent is the advisory committee representative
of various interest and ethnic groups/ 67 % NA 24 U 49

10. To what extent are advisory group members kept
informed of needs, successes, and weaknesses of
the progra^ 70 % NA 23 48

11. To what extent are referrals made to other adult
education and :raining programs in the community^ 66 % NA 2 C 40

to what extent is there joint planning between the
program and other adult education programs in the
community" 60 NA 4 U 55

13. To what extent is there coordination with other agencies
that provide assistance to adults' 75 % NA I U 34

what extent is the prozram interpreted to the community
at large and its resource allocators" 69 % NA --- U 47

4 2
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15. To what extent are referrals made to other community
agencies for counseling?

16. To what extent are reterrals made lo other comonity
agencies for financial assietance

17. To what extent are referrals made to other community
agencies for job placement.'

18. To what extent are referrals made to the adult education
program by other community agencies/

4 3
36

64 % NA 2 U 46

64 % NA 3 U 51

64 % NA 3 U 45

65 % NA 1 U 44



Criterion IV: Professionalism The staff shall be well qualified in subject
matter and in the theory and methods of adult learning and adult
education. The staff members shall ru.eive active support in their
efforts to contribute to the field and to continue to learn so that
they may effectively assist others to learn.

The vast bulk of the ABE personnel (including secretarial-clerical)

contacted during the evalua-Aon exhibited quite satisfactory professin.

attitudes and actions in relationships with each other and with students.

Students report that instructors will go the extra mile--"They

a7ong with you" as one puts it.

A high percentage of the instructional staff is satisfied that the

training and experience of the director qualify him or her for the job. They

report being encouraged to experiment, to continue their own education, and

to participate in professional associations.

However a great deal is expected of both directors and instructors.

:lany of the latter work with little cr no job security or clear cut career

line in the field of adult education. nany programs expect p;,yrt time instructors

to decide what will be taught and now, dc recruitment and follow up as well as

counseling and record keeping. With a relatively low stipend and absence

of fringe benefits, the part time instructor can often be said to subsidize

h of the program.

The programs reviewed cover the full spectrum with regard to numbers

of full time or "regularized" appointments. Chicago City Colleges relies

almost entir.lv cn the part time teacher while the Chicago Public Schools

utilize instructors will full-time status exclusively. A balance (as exists

at Rockfor and Black Eawk College) would see= to be desirable for medium and

large programsor a minimum percentage of full time instructors, established

perhaps, shculd :rot...ably be se: as a ouifeline or requirement for

tuadir.g. 4 4
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While most programs encourage staff members in their efforts to be

active in professional associations and self development, budgets often do

not include sufficient monies to support these activities. Staff development

funds are sometimes diverced, for worthy purposes, but this practice should

probably be discouraged. About 50% of the staff members reported having

taken at least one course dealing with the principles of aoult education.

About half of these had taken ten or more credit hours.

Some programs reimburse staff for taking graduate courses directly

related to the suhject matter they teach or te principles and methods for

teaching adults. It would seem that, especially in the case of the community

colleges, this should become standard practice. Programs where staff have

unuergone the most inservice and graduate ilrofessional training concerning

adult education include Thornton, Blackhawk, '.!LenTy County, :loraine Valley

Co:hmunity Colleges along with the Rockfor& and hamilton County school districts.

:lost of theprogramsevaluated had some kind of organized inservice

training effort, hut systems and plans for this need much greater attention

ano: greater .:11ooation of resources. There is also a need for training

activities to. :each local staff memhers how to plan, conduct and eval,uate

inservice eddcaticn activities that are goal oriented and lead to changed

:ehavior. Far too much cf what passes for inservice education consists of

director. Preservice traininc

ahou the adult learner f:r all staff is especially sketchy; and it wooad he

_:ard t: identify a greater need in the case of t'he person new to working.

w'th ,-,dultc--whether in the role of driver, clerk, coun.selor, instructor,

a or director.

Fon:wing is a resume of the pre service experience and the training

in edcation reported hy teachers and administratcrs.

4 5
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Experience and Training of Teachers and Administrators

Sample of Other Experiences and Professional Tratning (24 administrators):

3 years student services training
6 years Community Service Broadcasting
No assistant director
5 years Insurance Salesmar, and agency manager
Educational counselor for Department of Public Aid
3 years - TESL teacher
1 year Assistant Regional Director
Principal had taught evening school and experience in Americanization class
Evening adult program teacher - ABE, ESL
5 years teacher of adults - evening school
Masters Degree - Administration and Supervision
'Zacilitator for Superintendent involving 20 Chicago schools
School Principal - setting up and supervising educational programs
3S Education - EIU
ns Education U of I
Adult Supervision and Education - Fort Collins, Col.
AJult Education Instruction
Community Education workshops
Director - Doctor cif Education Degree
AssieLant Director - :taster of Education Degree
Doctorate of Fducation in field of Oeneral Education
Coordinato: for North Region of Illinois Migrant Council
Develooed adulc programs - ESL, ABE, Pre-vocational job trailing, job tTaining
2-3 years as adult education teacher

Director-Assistant Director Training in Adult Education:

None:

Little (0-10 hrs.): S

Some (10-20 hrs.): 1

nuch (over 20 hours.): 2

:eachers' Training in Adult Education teachers):

a. Fercent of full time teachers with nasters in Adult Education: 67
percent of part time teachers with Masters in Aeult Education: 57

c. Fercent of full time teachers with 6 cr more haurs of szraduate
instruction in Adult Education: 18 t

Fercent of part time teachers with 6 or more hours of graduate
instruction in Adult Education: 21:

e. Percent cf full time teachers attending at least one non-credit
wzrks1-_ci7 in past two years: 9S:
Percent cf par: time teachers attending at least one non-credit
workshop in ,:ast two years: 637
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Less than half of the programs evaluated 8,ossess adequate collections

of materials dealing with principles and methods of adult education. Of

thosc that do have small "professional libraries" available, only two OT

three show signs of regular use. Circulation of such mgterials to staff

in widely decentralized locations is, of course, especially difficult to

maintain.

Recommendations

1. Local programs should have made available consultative and training

help in developing and utilizing (a) professional libraries and materials

coll.ctions (b) a pre service training package concerning such matters

as adult learning, the ABE learner, methods and materials for helping

adults to learn (c) planning, conducting and evaluating inservice

eUucation that chanEes behavior.

2. ACYjI0E should take a position with regard to the status of part time

teacners and a formula for an acceptable mixture cf part time verus

full time positions. It should nct require "non quota" personnel tc

be "carried" by other staff

3. Local programs should have sliding pay scales for part time staff

that some rewarding of competency, traininz, serl'ice can take f- ce.

nonies budgeted for staff development should be used f:r tnis purpose

(and most prozrams should increase the amount budgeted).

Ctner staff training- needs that are especially apparent include

(1) instructionally related processes chrough zuided practice

opportunities (2) ESL theory and methnds (3) u:ilizinz grc%Ip instructional

techniques, including discussion (4,) creparinz materials and usinz AV aids.
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3.

4.

Local Staff Response to Criterion IV

(393 Respondents)

YES NO UNKNOWN
Is there evidence of experimentation and innovation' 85 6 9

Is there a planned in-service program' 76 12 12

Is in-service program evaluation based upon a set of
written objectives' 38 24 38

is there an individualized,self-designed,professional growth
plan for each staff member' 27 36 37

PERCENTAGE NOT UNKNOWN
APPLICABLE

5. To what extent arc the training, experience and
professional activities of the Director of the program
appropriate for carrying out the duties'

6. To what ,2xtent has the Director received appropriate
authority commensurate with his stated responsibilities?

To what extent has the Director received appropriate
resources commensurate with his stated responsibilities?

S. To what extent is the Director primarily responsible
for the improvement of instruction in the school'

9. To what extent does the Director fulfill the
responsibility of improviLF instruction within the
program'

1D. To what extent are staff members enr:hreged to consider
new ways of accomplish.ing the purps ohectives
hf the progra-' ..

11. To what extent are the effol-ts .-7,...oers in

educational ex7,e--ime-tatio^

To what extent is t!..E.re staff invement in decisions

regarding implementation ol innovation or change in the
p.rhz-a-/

To what extent are in-service or staff development ac-
tivities carefully planned, offered regularly, and
Evaluated'

4 8
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86 % NA 2 1.7 24

86 t NA 2 U 37

82 t NA 2 u 46

81 % NA 2 U 27

77 : NA 2 U 20

Si t NA U 13

S1 .1 NA 1 U 16

7' NA 17---

74 NA ' U 16



14. To what degree is the instructional staff ir-olved in
professional organizations' 70 % NA1 U 40

15. To what extent is funding available for staff travel to
meetings of professional associationc" 69 % NA 1 U 31

16. To what extent 0e staff able to utilize funding for
travel to meetings of professlonal associations' 69 % NA 2 U 34

17. To what extent are resources dealing with adult
education theory and methods available to staff? 65 % NA 1 U 25

18. To what extent are these available resources being used?. 59 % NA 2 U 42

19. To what extent are staff members encouraged and enabled
to continue their education' 76 % NA 2 U 22

20. To what ezten: i8 in-service training provided for
par.iprofecsiona1-' 56 % NA 18 U 44

2. To Wilet extent is in-service training provided for
clerical staff/ Y7 Z. SA 10 U 54

,14-- To what extert is the paraprofessional staff responsive
to the problem:: of adult learners' 81 NA 18 U 42

23. To what extent is the clerical staff responsive to the
problems of adult learners' 80 % NA 7 U 33

4 9
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Criterion V; Evaluation and Follow-Up There should be systematic monitor-
ing and evaluation of program, outcomes, and processes in order
to increase effectiveness, demonstr :,.. e accountability, and
maximize learner succLss and satisfaction.

No phase of adult education stands in greater need of improvement

than evaluation and follow up. Cooperative Extension (and perhaps the

drmed forces) is probably the only institution with the reputation for

really effective evaluative efforts. It is ex-pucLud, then, that ABE

still has far to go with regard to this matter since it tends to be under

funued and understaffed with non career people (and since it serves

persons who are presumel to be sensitive to criticism and difficult to

1,:eep track of).

The program personnel encountered in the evaluation showea a high

level of awareness of the importance of evaluation and follow up. They

expressed the desire to improve the evaluative effort, usually citing

inadequate staff size as the major deterent.

The evaluation of learning tends, of course, to be built into

lah4uai:e and computational skill materials and procedures. Learnings in

other =atters, such as self confidence ane coping skills, are harder to

:leasLre. 1:owever the spread of competency based approaches holds promise

hero.) indeed, a great deal of the appeal of the CED test and justification

for emphasizinz GED preparation, often at th-. Expense of basic education,

lies in tne fact tOat the passing of the GID test is a concrete, quantifiable

cr-j-ericn of effectiveness or accomplishment (however muen its real utility

questioned).

.s pointed out under Criterion I, instruotors were found to receive

little direct feedb.Pck from supervisors cr from students regarding
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their performance. Nor are the opinions and s.hgestions of instructional

staff members regularly solicited with regard to program improvement in

most programs.

A few programs are encouraging self evaluation by instructors. This

kind of activity will yield benefits to the extent that the supervisor

discusses the results with the instructor and then follows through with

scpport and necessary action to assist in the improving of weaknesses.

,ery little evidence of this kind of sequence was found.

There was also not nuoh evidence of the use of "outside" evaluators

although Chicago City Colleges has arranged for University of Chicago graduate

students to gather data regarding the characteristics of their ABE clientele.

It would seem that other programs could utilize graduate students and interns

for this and other purposes related to e.Jaluation and follow up at little

or no cost (assuming that the program is relatively close tc a university

that :rains a-iult education personnel).

'4,1-len organized program evaluation does take place the instructional

staff may not 1:e informed of the results. Conversely, instructors nay fail

to apprise administrators of the re4:u7ts of the evaldation of learning

cutcomes. Anoter failure to utilize evaluative findinss occurs when

methods and mazt,rials are not modi-ue-_ or eliminated when such action

appears justified. Thc ABE personnel un this project tended

to fault themselves in this matter.

While there is evidence of consideraKe :ern effort to enccurace

drop outs to retdrm to class (te 'oul of it 'oy instruotors), few programs

5 1



have made much of an organized follow up of either so-called drop outs

or graduates (Kankakee and Logan Colleges and LI-Co:Ina are exceptions).

Admittedly this is especially difficult to do with ABE students.

In the case of graduates, it would be desirable to get data regarding

the obtaining or upgrading of employment as well as the continuing of

one's education in another program. Knowing whether those who cease

coming were satisfied with the program or had accomplished limited objectives

can p.y dividends in instruction and staff morale--especially since the high

rate of student v.Irnover was second only to funding as the major concern of

the ABE Directors involved in this project.

The kind of follow-up in which employers are notified of employee

progress cr attainzlent can also improve public relations and program image.

Apparently few prograns provide this service.

There is some follow-up effort generated through close associations

wit'n such programs as CETA and Public Aid, when these programs either

follow up on their clients or have the effect of requiring ABE staff

memCers zo do so.

Recommendations

More training opportunities concerning evaluation and follow up should

be provided for ABE personnel.

Local programs should explore the utilizinz of graduate students to

assist in activities relating to evaluation and follow up.

Increased monies shculd be allocated to evaluation and follow up.

sho-a1,-1 be malde cf data now aemerated in evaluative activities--

so as t im7Tove pr:.zrans and instructional prooesses.

5 9
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Local Staff Response to Criterion V

(393 Respondents)

1. Is there a plan for evaluation/

2. Are subjective as well as objective criteria used in the
evaluation process'

YES NO UNKNOWN

68 10 22

62 8 30

PERCENTAGE NOT UNKNOWN
APPLICABLE

3. To what extent is a plan for evaluation implemented'

4. To what extent is the evaluation stated 7:71 behavioral
terms

5. To what extent are t.l.e results of evaluaaiar disseminated
to all personnel invelved in the prograr"

6. To what extent are specific lcng and shortterm goals and
objectives develcaed in the evaluatioa aativities?

7. To what extent ia data gathered regarding student
characteristics'

8. To what extent is data gathered regarding student
achievement and progress'

9. Tc what extent is data gathered regarding student
attitudes toward the prograr'

0. To what extent is data eathered regarding faculty
attitudes"

Ii To what extent have proeram ob4ectives been demonstrated
through the performance o' its graduates"

To what axtent is students' input receiving attention?

13. To what extent do graduates show laaa,aa maai1ia7 in
tneir present lobs'

Te what extent da graduates go c:17 :0 new obs as a direct
result at instractiaa'

IS. 7.7 what ex:ent d: 5:5sequently in
a,-fditi:nal related c:aarses"

71 2 NA 6

64 2 NA 8

66 2 NA 8

71 2 NA 6

68 2 NA 5

74 2 NA 4

58 2 NA 4

52 2 NA 5

69 2 NA 3

71 2 NA 4

74 2 NA 5

57 2 NA 5

55 2 NA 7

U 37

u 45

u 41

U 42

U 37

u 22

u 34

U 40

r 47

r

r 155

U 57



16. 10 what extent do 41udenLs recommend Lhe program Lo
members of their immediate family, friends, colleagues, etc?73 % NA 3 U 26

17. To what extent are graduates of the program involved in
community activities' 49 % NA 5 U 71

IS. To what extent are graduate:, pursuing further "informal"
learning' 55 % NA 4 U 63

1 . To what extent are past achievement and followup
records utilized' NA 6 1253

20. It student appraisal techniques of instru:tors are used,
to what extent are instructors informed of the results?.. t9 NA 32 U 40

To wnat extent are materials revised or changed as a result
of student evaluations 50 NA 13 U 45

To what extent are materials revised or changed as a result
o: administrative evaluations' 55 % NA 8 U 48

lo what extent are administrators aware of the evaluation
results of various learning activities' 68 NA 4 U 50

To what exte71: are employers made aw&re of their emplcyees
wh.7 nave participated in and complezed prograns? 69 7; NA 5 I.: 58

:5 To wnat extent is prov. ::ion made for "outsi-'e"
evaluatio^? 52 NA 6 t 66

To 1....'nat exten.: are efforts mao:e to reent-zli NA 2 U 27



Student Responses Relative to Criterion V

(1067 Respondents)

How often are students asked for
their ideas about the program? ..

How often are you told how well
or poorly you are doing in your
studies?

How often are students helped to
set goals that they can reach? ..

How often are you asked of
your feelings about the
program?

How often are changes made
because of what you say about
the program?

Hardly Occas- Some- Fre- Almost Does Not Do Not
Ever ionly times quently Always Apply Know

/16.17.113.6% /19.2%/ 20.47.1 14.8%/ 5.9% 9.92

/ 8.47.1 9.3% /14.97.1 25.87.1 32.97.1 3.9% 4.87.

/ 5.27.1 5.6% /12.87.1 25.27.1 32.17.1 6.7% 12.3%

/21.47.115.0% /18.27.1 17.7%/ 11.87.1 8.1% 7.8%

/23.07.1 8.2% /12.37.1 10.37./ 6.87.1 18.7% 20.6%

5 5
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Criterion VI: Ph/sical Facilities The physical facilities shall be
appropriate for adult learning and high morale.

Most programs have adequate to goad facilities at o..e or two mair

locations. Those that are highly decentralized naturally exaibit a wider

variety of physical conditionsranging from excellent to unacceptable.

By ani large loccl p-ogram staff members do a good job of minimizing the

limitations of the many older buildings that are utiled, so that the

on-site observers encountered few locations that had really inadequate

climate or atursphere. Many places have done wonders with a bit of paint

3nd paper imaginatively applied. It is difficult for visit,,rs to make

judgements about maintenance, but local staff members were fairly well

satisfied with the level of cleanliness and felt that custodial consid-

erations did not adversely affect instruction.

The vast majority of staff and students, then, find the sites generally

attractive. Chief complaints include buildings being too hot or cold or

noisy and having to go outside to smoke. In most locations where this

ondition obtained the general reaction was that little could be done

bout it.

Transportation and parking were less prone to be regarded as satisfactory.

Twenty-five per cell' of the program locations virtually re .1re the client to

use ?rivate transportation, Others call for at least a short walk through an unsafe

neighborhood from the nearest public transportation. A significant number

of students do not regard the adjacent parking areas as adequate or safe.

lany multi-story buildings lack elevators so that ()ray the fittest tend to

parteipate. Whare ABE nrograms run busses (about 25% of the programs do)

5 6
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this service seems to be well conducted, with conscientious drivers and

adequate scheduling and maintenance.

Almost all local staff members seemed to be aware of the need to

avoid using furniture and equipment designed for children. There were

very few instances observed of desks being too small, for example. The

tablet arm chair is still too much in use, however, since tables are much to

be preferred for ABE instruction.

Other weaknesses in this area were: lack of room to ex?and at some

locations, lack of library facieu at others, and inadequate office

space for teachers and counselors at many locations.

Security is a problem at many locations. Really secure storage

cabinets might be one answer, but determined thieves can, of course,

break into most anything. Merely having a st6F-age cabinet would please

a great many instructors, many of whom have no place to put things--

especially where facilities are shared with "day" schools.

About one quarter of the staff members filling in the questionnaire

felt that their location was lacking in a variety of sizes and kinds of

rooms useful for instructional and support purposes. Almost an equal

number said there were inadequate facilities for informal getting together.

The latter seems to be an especially serious omission for programs that

purport to improve the client's self ima4;e dud social skills.

Optimum facilities for instructional purposes require, in additton to

factors already cited above, flexibility--a variety of room sizes (or room

dividers) so small groups can be set up, areas for individual study

(including learning lab carrels) and a large auditorium where all students

and staff :an meet together. Many of the locations observed are lacking

in this flexibility. 57
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Recommendations

1. It is well to keep in mind that being poor, disadvantaged, or unlettered

doesn't preclude being sensitive to one's environment. The ABE learner

will need facilities as good as if not superior to facilitier other

learners require.

).
As stated under Criterion I and elsewhere, stringent criteria should

be established and observed when considering the opening of an out-

reach center and some of these criteria will involve optimum physical

iacilities.

3. llen co-sponsoring a location, the ABE program should retain some

control over the physical conditions. This is difficult to do when

no rent is paid.

4. Custodial staff need orientation concerninglhe unique characteristics

of ABE and of ABE clients.

ABE students should be given responsibility (through committees, for

example) for monitoring the general physical conditions as well as

opportunities to assist with the improvement of the appearance of the

site.

5 8



Local Staff Response to Criterion VI

(393 Respondents)

YES NO UNKNOWN

1. Is the site generally attractive? 86 12 2

2. Is adequate, safe parking available7 83 15 2

3. Are a variety of room types and sizes available for
a variety of instructional and support purposes7 72 25 3

4. Do students have adequate space for getting together
informally? 75 22 3

5.

6.

7.

8.

9.

10.

11.

12.

13.

PERCENTAGE NOT UNKNOWN

To what extent is furniture and equipment suitable

APPLICABLE

for adults7 83 % NA--- U 2

To what extent is staff office space adequate7 67 % NA 7 U 7

To what extent is the building or office well-maintained
and clean7 78 % NA 1 U 2

To what extent have adequate safety precautions been
taken/ 84 % U 12

To what extent are equipment and supplies adequately
stored, yet accessible7 77 % NA 2 U 5

To what extent are classrooms comfortably cooled, heated,
ventilated, and free from obtrusive noise7 70 % NA --- U 4

o what cAtent do teaching and learning considerations
take precedence over custodial convenience and routine? 84 % NA 2 U 7

To what extent do studentsand instructor have access to
instructional materials and equipment7 82 % NA 1 U 5

To what extent does the physical facility lend itself to
individualized study7 68 % NA 3 U 6

5 9
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Student Responses Relative to Criterion VI

(1067 Respondents)

Yes No
Do Not

Know

Is the building a nice place to come? 91.6% 5.0% 3.4%

Is there plenty of safe parking space near
the building? 69.8% 15.0% 15.2%

Is it easy to get together with other
students in the building to visit and talk? 83.3% 7.8% 9.0%

Are there enough comfortable chairs and
tables? 85,7% 10.5% 3.8%

Is the classroom too hot, tno cold, or
too noisy? 25.5% 66.5% 8.0%

GO



Criterion VII: Efficiency - Accountability Prog7am outcomes should be
reasonably commensurate with inputs personnel, resources,
time and money.

The evaluative project staff members were not entirely certain what

items to place under this criterion. But they had no doubts that including

such a criterion makes sense. For, a program might satisfy all the other

criteria enumerated here and still be an ineffective one. If, for example,

a program serves only a handful of clients and has a large budget there is

obviously something wrong. If its graduates are unemployable, or if few

persons ever graduate, questions of efficiency and accountability will

obviously be in order.

Nor are state and federal guidelines entirely helpful. They speak of

serving: those with the greatest deficiencies, the institutionalized, those

who are ignorant of the English language. They mention progressing

"effectively" through the program, and cooperatively developing programs,

being innovative and research minded. And they encourage programs to

L,t.et the needs "to the fullest exte:.t possible with the funds provided."

But, t.hat does this mean? What F; (.1%!-(7 71aro3ticks are to be used? And

what about the quality of the servi,:es p:ovIded?

It is then perhaps no accident staff members reveal great uneertaihty

:Mout questions put to them under this criterion. Over half of those

answering the questionnaire did not know enough about the relationships

of their program's drop out rate to "anticipated program goals" to

answer the question (number 3) about. this relationship--despite the fact

that they showed themselves to be very concerned about dropouts and

"turnover" in conversations and in freely solicited comments. They say

they are reasonably sure that program offerings generally meet student

6 1
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needs. They are much less sure that resources are allocated on a basis

of "priority need," or that skills and knowledges taught are most in

demand by the community's employers. Anyway, sy-:_ematic study of needs

is acknowledged to be a weak point and uipwards of half do not know if

the specific criteria for measuring efficiency exist or apply (question 5).

In toe absense of more appropriate criteiia, it seems to be accepted

practice to rely on such factors as attendance, enrollment and the attainment

of milestones like the eighth and twelfth gr:Ide diploma and the GED certificate.

Furthermore, :,ince funding is geared to nrollments and average daily atten-

dance, strong pressures in this direction are generated. Faced with this

situation, several courses could be followed: (1) Continue to utilize the

accountability-efficiency indicators previously identified, adding one to be

worded "percentage of total potential clients 'reached'." (2) Adapt cost

aounting figures from other contexts: compare adult education costs with

per pupil costs in children's schooling or some dollar figure cited by

UNESCO to "produce a functional literate" in a developing country. (3) Add

to any combination of the above a ratft4 like the one that can he obtained

Irt,m apply ng d 11 Lae otner criteria t,sed in this project (i.e. say that a

program that meets all the criteria and exhibits high student/teacher morale

must he rea-)nably accountable and efficient).

A combination of approaches would seem feasible. Certainly for a local

proram staff t.v agree on the criteria it espouses is feasible and desirable.

The ne-.,.d for i,elping each entering client to set specific (realistic)

ohjeLtives and tu rep.::At such a process as he or she moves alone (while

pro%iding the necessary verification of attainment and feedback) has been

1is.7us,-scd above. Such procedures, if adopted, will be major steps in the
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direction of accountability. Elsewhere (under Criterion V and the ACE/I0E

section) is also discussed the need for better data gathering with regard to

what happens to persons who leave the program--another key to sounder

accountability practices.

The link between better needs assessment and accountability lies in

the assumption that different criteria should be used fcr different client

groups and programs. The person in the "level one" shelter care mental

health program presumably differs from the contractor's wife who dropped

uut in eleventh grade to get married and is now willing to put in eight

hours per day in preparation for the GED exam. The middle aged hard core

disadvantaged have different needs and problems from the 18 year old

suburbanite who recently left nigh school. Thus the program that carefully

plans to serve carefully differentiated audiences should be in the best

position to develop appropriate criteria for efficiency and accountability.

Recommendations

1. ACE/10L should encourage the universities and other appropriate agencies

to do research designed to establish practical, functional criteria for

program efficiency and accountability.

2. Local program "narratives" fOlould spell out the specific criteria by which

various "sub programs" are to be judged.

3. ALE/10E should undertake study designed to trace exactly what happens to

ti)o "ABE dollar" after it enters an educationa: institution.
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Local Staff Response to Criterion VII

(393 It.-punde:Its)

1.

PERCENTAGE NOT UNKNOWN
APPLICABLE

To what extent do student needs mat-:.h program
offerings

80 % NA 3 U18

2. To what extent are resources assigned or 'he

_

basis of priority need and client grT,Lps 77 % NA 4 U 41

3. To what extent is the dropou. rate commensurate
with anticipated program goalt- 63 % NA 5 U54

4. To what extent are the skills and knoAedge
being taught those which ar.- most in demand
by employers and the commuriLy9 75 % NA 5 U 30

5. To what extent have crite-la for measuring
efficiency been agreed upon by both admin-
istration and staff9

69 % NA 4 U 43

6. To what extent have periodic and systematic
data been gathered regarding student needsl 60 % NA 5 U 45

6 4
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Criterion V111: Sup_porting Services The supporting services shall include
those which directly assist the learner to: (1) participate
regularly; (2) profit from instructlou; (3) maintain physical
and emotional health; (4) overcome handicaps and (5) make use
ol what he learns.

Few of tl.2 local program staff membt,rs were wtll satisfied with the

counseling and guidance services proviued for ABB students and the visitation

team members shared this concern. There tended to be 1nsufficiert numbers

o: counselors available at the majority ot lo;:ations. A relatively high

percentage of those persoi:s carrying out counseling and guidane activities

were not adequately trained for this role--either generally or specifically

(i.e. with regard to the special aspects ot counseling the ABE client).

About two thirds of the programs do report having written goals and

purposes for counseling and guidance activities. About half of the staff

members are uncertain if counseling is a required activity. In many

instances there did not seem to be very close coordination or clearly

spelled out relationships between counseling and instruction. Two areas

stand out as being especially in need ot imprvement: counseling for

those with special physical or emotional or adjl,stment problems and

vocational guidance. Job placement is not receiving enough attention

and students appear to be aware of it. :)nly one or two programs have

a i'.sychologist regularly involved.

Th-se programs (:lat are most lacking in counseling and guidance

ersonnel do not appear to sufficiently minimize this limitation by an

organized effort to refer students to other agencies for general, vocational

or psychological counseling or fur screening tor disabilities.
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The nution of maklig the instructor (and sometimes the director)

responsible for counseling prevails at sortie locations. This point of view

has considerabla logic behind it. Fut few if any of these programs

provid. the necessary in-service education to assist the instructor to

A>_velop proficiency in the counseling role. Also, the burdens of paper

work and shortage of clerical assistance make it difficult :or instructors

Lo devote sufficient time to counseling. Whatever approach is used, the

counseling and guidance program deserves more planning, coordination and

resources than it tends to get.

Some excellent day care (or early learning) programs were observed.

Alost all were in pleasant surroundings with capable leadership. The

:lajor drawback is the fact thatnot enough of this service is provided.

Students strongly request more of such activities.

Similarly with special transportation, as mentioned underCriterion VI.

!ost programs could expand service (to target groups especially worthy of

service) if more monies for special busses were available (or money tor

tAking public transportation).

The secretarial-clerical personnel observed seemed to be for the most

part conscientious and capable. They usually had the respect of the

instructional staff. In some cases r v far beyond normal duties to

accommodate clients with special handicaps.

There is a broad variety in the amount of special activities and

soLial activities students participate in, with some programs doing a

greau deal and others virtually ignoring this aspect. Many programs should

probably consider increasing the amount of such activity, which is.as

1: 4,ortant with ABE learners as with children and youth. As mentioned
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earlier, lack of tacilities often hampers efforts of this type. Some of

the social activities now conducted might be improved by closer linkage

with curriculum and instruction by such means as improved involvement of

students in planning.

Health services and learning about health could stand conriderable

imrtovement in most programs. Students are not taught much about diet

or the importance of regular physical examinations. Provisions for

emergencies are frequently vague or inadequate.

4tlere programs du provide eating facilities they seem to be satis-

ficfory as to price, variety, quality and other relevant factors although

tacre were some complaints about cleanliness.

Taken as a whole, then, support services are ditficult to generalize

about., hut most 1(c,At ion.i show room for improvement.

Recommendations

I. ore monies are needed for child care programs and special transportation

T;lese services need to be available for clients in the Federal

prram as well as those in Public Aid programs.

2 ,ot:aseling and guidance services need expansion and coordination and

oa ddllithood.

). iie.Ifth services and teaching :1)out health need expansion and coordination.



Local Staff Response to Criterion VIII

(393 Respondents)

Iransportation

1. Is the site served by public transportation':

YES NO UNKN0.0:N

PERCENTAGE NOT UNKNOWN
APPLICABLE

0 what extent is the site reJidily accessible to the
target population"' 83 NA --- Ub

To what extent Jocs the program provide transportation
to potential cliepts not served by public
transportation'! 59 NI. 13 U 18

4. 0 what extent does the cc,st (-I- transportation
discourage attendance 18 7;: NA 10

). So what extent are new students provided t.ith infor-
:::ation about pul.lic and/or program-pro...ided
transportation"

Counseling and Guidance

1

86 NA 16 11_41_

YES NO UNKNOWN

1. Is there a statement of goalF; and purposes
for the counselfng and guidance prograr' 64 12

2. no staff counselors have professionll
prPparation'' 24 50 26

3. Ts counseling mandatorv" 39 15 46

4. io whet extent is the stLtement of goals
nnd pur7loses for 'le guiernce/counseling
program met'

S. To whi.7 extent is t:I:re a close inter-
action oetween :JAinseling activities
and in-itrection'

6 8
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PERCENTAGE NOT UNKNOWN
APPLICABLE

75 % NA 12 U 25

71 7 NA 14 U 32



6. To what extent is the guidance program
organized to provide counselin0

7. To what extent is the guidance program
adequately supported by administration?

8. To what extent are materials dealing with
educational and occupational opportunities
available'

9. To what extent is the testing program
useful and relevant'

10. To what extent do counselors have the
knowledge and skills necessary to
counsel adults'

11. To what extent does counseling assist students
to move toward occupational goals'

12. Tp, what extent do counselors assist students
with special seeds'

13. To what extent is referral made to other
specialists in physical and mental health,
personnel, and legal services'

Health Services

1. Are students requiring medical attention
referred to appropriate agenciesl

2. Are adequate provisions made for
emergen,-ies'

3. Are provisions made for temporarily
indisposed or inured parsons te be
made comfortable?

4. Are students informed ,7f the characteristics
of a well-balanced diet'

Are on-site food services provided'

6. Do the food services provide for a
well-balanced diet'

7. Are eating facilities clean and

S. Is adequate time provided for meals"'

9. Are periodic physical examinations
prpvided cr encouraged'

6 9
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73 2 NA 15 U 32

8 2 NA n II

74 2 NA 8 U 25

76 2 NA 11 U 32

82 2 NA 11 U 38

74 2 NA 9 U 32

79 % NA 7 U 37

75 2 NA 6 U 30

YES NO

6

UNKNOWN

30

68 13 19

15 1'-1

LI 27 32

35 40 24

66 15 19

13

30 37 33



PERCENTAGE NOT UNKNOWN
APPLICABLE

10. To what extent are screrming tests used to
discover visual, auditory, and other pos-
sible impairments? ... 44 % NA 19 U 32

11. To what extent is iollow-up done to assure
these impairment's; are being treated/ 48 % 21 U 42

Other

YES NO UNKNOWN

Is a child-care service available' 59 32 9

2. Are nursery personnel qualified and/
or certified' 55 20 25

PERCENTAGE NOT UNKNOWN
APPLICABLE

To what extent -ire leisure or sucial
activities provided for stud. ats' 47 % NA 13 U 13

To what extent are these activities
appropriate to needs and interests
oz various ages and backgrounds? 67 NA 15 U21

5. To what extent are these activities
related to educational ohjective" 59 ';/!, 16

6. To what extent are adeauate
secretarial-clerical services
available to all staff 69 .:t%

To what extent are continuing efforts
7a:le to reduce the non-teaching, clerical
activities of teachers' 56 % NA 5

T.:. what extent are staff ne:nbers aware

of com=unity support services such as
testing, social services, etc '
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Student Responses Relative to Criterion VIII

(1067 Respondents)

Can you eat meals in the building, if you

Yes No
Do Not
Know

wish to' 65.8% 19.8% 14.4%

Is the place you eat in the building
clean' 70.87 8.2% 21.0%

Do you have plerty of time to eat' 69.4% 12.9% 17.7%

Are you told about a balanced diet? 24.8% 55.3% 19.9%

Are you asked to have a doctcr give you
a check-up once a yea,' 20.07 60.77 19.2%

nuz,-h have you been told about public

Very
Little Little

Does Do
Very Not Not

Some !atch nuch Atily Know

transportation to the building?

have you been told about social
services an:1 tests which might help you?

/ 19.27.:/ 6.0%/ 10.77/10.0n/23.7%/20.5% 9.82

/ 7.7%! 14.5%/12.27/29.3Z/ 9.8% 8.2%

Eo 7-:-uch has counseling in the program
helpe:2_ ,:ou find a job or advance in
ycur present ;ob?

ar,L. vo- counsele.d about

/ 15.0%! 6.47! 9.3%/ 7.82/16.07/30.72 14.82

:erohal Troblems you have"
7.07;,' 11.47/ 6.3%/16.31/28.0: 3.7Z

:re sorl,....1 activities

Eardlv Docas- Some- Fre- Almost Does Not Do Not
Ever ionly times quently Always Apply Know

/15.2Y13.5% 16.2%/ 9.4%! 10.sn
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D. APPRAISAL OF ADULT CONTINUING EDUCAT7ON SECTION OF 10E

The purpose of this part of the project was to evaluate ACE/10E in

terms of the quality of assistance provided to local ABE programs. Tne

on-site visitation team* focused on (1) organizational structure of ACE within

IOF (2) purpose of the ACE section (3) staffing (4) funding (5) interaction

witn "=ignificant others" r:)) assistance to local programs (7) roie percep-

tions of ACE staff, and (8) attitudes of ACE staff.

Thr.le areas were the basis of a self study instrument which 7'le ACE

Section staff members were asked to complete prior to the on-site visitation.

:he ACE Section staff had input into the design of tnis instrument to

insure that the evaluation was calculated to fulfill the intent of the

Request for Proposal (although no substantial changes were advocated by

ACE Section personnel).

Members of the on-=ite visitation team were =elected on the basis ct

tneir recognized strengths in adult continuinc education and their

diversity of professioral interests. :n addition, an "evaluator of the

evaluazlion" (Dr. ::reitlow) was asked to become a participant-observer

primarily for the p-.Irposes cf placing this evaluation in its proper context

and offering advice for improving future eva:uation projects.

*The team was made :27 of C.C. 7eri (Ch.iirmah Ellis, E.W. Krcit:c-w,

SS, K.c s=1-7-1"-, a.n.



As with the local programs, information gained through the self-study

instrument was used to solicit further information and clarification

during the on-site visit. In addition to interviewing the people identif-

ied by the ACE Sectin, members of the team interviewed others they thought

would have relevant information (both at the on-site visit and later through

personal visits and via telephone).

The question which gave focus to the evaluation, and the one which

was addressed by both the team and the staff of the Adult Continuing

EdLcation Section of the Illinois Office of Education, was: "What is

the quality of the assistance being provided for local educational agencies?"

If a ingle word could possibly answer that question, and if a continuum

"poorYbelow average/adequately/above average/superior" could be used, the

consensus would be toward the upper end of the "above average" scale.

The following recommendations (in random order) were offered to the

ACL Section at the conclusion of the detailed report sent to that office:

I. rganization: Continue building and using the support of tcp-

level IOE administrators that seems to be en2,oyed. Develop

mechanisms whereby tne Section r:or.-e fully utilizes the services

other IcE offices (suoh as Vocational Education, Community

Education, C.cvernmental Relation, anagement Ser-cices, and

lizy lpen more fully the lines of communication so

ICE is more 7_'rne t hink a.iult continuig

ecuoatich.

I'urocse: Continue with the br--sent immediate otectives but

an ad-.-isory group dlearer long ranee ob_tectives.

:ro-.-ide better s-..:per7'ision of local_ programs b-; desig-Ang more

7 3
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rigorous data collection mechanisms (perhaps with Bureau of the

Budget personnel). le;ork toward the implementation of the recommen-

dations of the Task Force's report on "Today and Tomorrow in

Adult Education." Find ways of more effectively L.sinr,

mass media to increase public awareness of adult education.

3. Staffing: Capitalize on the camaraderie already developed in

the staff. Seek to carefully expand staff size so as to increase

the assistance provided to LEA's (or develop contractual arrange-

r7.ents for this purpose); special attention should be given to the

unique needs of programs in Chicago. Increase minority represent-

ation in the staff with the assistance of IOE's affirmative action

otficer.

Perceptions and Attitudes: The perceived roles of staff lrt:

generally adeçuate to their tasks but further study should be

given to these perceptions, especially as they apply in staff

assessments, staff developnent, anj with "new hires." !!aintain

the very positive attitudes which staff seem t have toward

selves, their work and their colleagues; causes of fluctuaticn

'n nor=7e sho-ld be orobed anj their elimination pursued.

Funding: Continue funding local orograms from various State

agency sources; agressively pursue CF.TA and Publ'o Health funH;

for :he LEA's. Continue capitalizing on the strenots achievej

work-7-4 w4th common schools anj cnmmunity colleges Cut

to reduce the disparity in fundi7g level T_-_-t->r,-,ct with Eureau

the Budget pers nnel anj. :17%-ernmental ::elations

t: determine how adult continuing cdtca.i.cn can -is.



Ree staff functions and develop a rationale for long range

staff4r, .,.n and how the plan will be tunded.

b. Interactions with Significant Others: Continue what is being done

but place top priority on communications building with staff of

the Illinois Community College Board; institute planned and periodic

meetings with helping agencies. Develop a plan whereby the IOE

staff in Governmental Relations accu.-ately and effectively carry

the adult education message to peorle with whom the Section cannot

directly interact.

Assistance to Local Prczrams: Continue to provide prompt, cheerful,

and useful services for LEA's. 1-ry to fill vacant positions with

less delay. Explore the use of contracts to provide tore regional

services. Expand the field s:-.aff and/or develop ways cf effectively

utzi tne newly develcr Technical AsniEtance Teams in

t-le field.
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Thor.s R. Scott
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David E. Oatma7, Jr.

Carol Papiersk_i

Kennet-I-. G. Smith

Daniel J. Timko

78

Associate Director of
Personnel, Triton Community
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Regional Program Director,
Continuing Education, Public
Service, University of Illinois

Director o Adult Continuing
Education, Lewis and Clark
Community College

Director, Adult Basic Education,
Kishwaukee Community College

Director, Adult Evening School,
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Coordinator, Gover,icr's State
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Principal, East St. Louis
Adult Evening High School

Administrator, Independent
Learning Lab, Triton Community
College

ABE/ESL Instructor, Ear.7,er
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Director, Continuing Education,
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Black jawk College
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Cairo-Egyptian Adult Center.
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Chicago Board of Education
jolcson Adult Education Center
820 :':outh Carpenter

Chicago, IL 60607

Chicago Board of Education
Hilliard Adult Education Center
6533 South Stewart Avenue
Chicago, IL 60621

Chicago Board of Edutation
Doolittle Family

Educational Center
525 East 35th Street
Chicago, IL 60616

Dawson Skills Institute
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Chicago, IL 60609

Danville Junior College
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Highland Comrlunity
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Kankazee ,mmunity College
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John A. Logan College
Carterville, IL 62918

McHenry County College
6200 Northwest Highway
Crystal Lake, IL 60014

Mattoon Community Unit
1617 Lakeland Blvd.
Mattoon, IL 61938

Moraine Valley Community College
10900 South 88th Al:enue
Palos Hills, IL 60465

Peoria Adult Continuation Center
412 Southwest Washington Street
Peoria, IL 61601

Rockford Board cf Education
201 South Madison Street
Rockford, IL 61102

Springfield Public Schools
2350 East Ash Street
Springfield, IL 62703

Thornton Community College
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South Rolland, IL 601.73
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Venice-Lincoln Technical Center
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Illinois Adult Education Evaluation Project

1. Sex: male

female

2. Age: under 30

30-39

40-49

50 or older

Racial/Ethnic Origin:

Respondent Information

Caucasian American

Black American

Me).ican-Amorican

Latin-American

other (please specify)

4. ov 'cd you classif7 your present position in the adult education
pro.,ram?

Administrator

Teacher

Paraprofessional

Counselor

Clerical

Other (please specify)

5. v.r.at basis are To..1 -.::red by the adu:t education program part-time

vou hold tenure tr v..;_s= at edu.. -i7n position? yec

tYpes of ,--_ass(es) c=entiv teach?

Enc:is as a Secd Lanzuae

5asi: EcL:za'zion

Americamizatior

G.E.
Fich

C:her (7,1case s.pecifv)

C



8 What is the average reading level of the students you teach?

Beginning Level (ist-4th grade)

Intermediate Level (5th-8th grade)

Advanced Level (9th-12th grade)

Mixed (more than one level)

9. What time of day you teach in adult education?

Day (before 5:00pm)

Evening

Both day and evening

10. In what type of facility do you teach?

?ublic School building

.rd,Istrial plant, business, hospital, or other employer

Church or community organization

Other (please specify)

11. As of September, 1975, how many years of adult education tLaching
experience have you had? years

12. As of September, 1975, how many years have you been in your present
position? years

13. Have you taken any course work dealing with the principles of adulteducation? _yes

no

If so, how many credit hours? hours

14. Name of Program in which you are employed:

8 3
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Illinois Adult Education Evaluation Project

Obstacles I Face

(Please do not sign your name)

This form is designed to help the evaluation team identify specific needs

that can be met in order to improve the program's effectiveness and, more

specifically, each individual's performance. It is rare that we cannot

identify at least one or two specific obstacles to our full effectiveness.

Plei-ise focus on obptacles you consider of primary importance.

1. My role is (check one):

Paraprofessional

Administrator Teacher

Counselor Clerical Other (please
specify)

2. I face this obstacle in the area of my awn knowledge or skills:

3. Resources (aids, equipment, supplies, materials, clerical support,
etc.) that I need are:

4. Other obstacles are:

5. Supervisors could help me by:

8 4
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ILLINOIS ADULT EDUCATION EVALUATION PRoJECT

DIRECTIoNS FOR COMPLETING THE SELF-ASSESSMENT INSTRUMENT

This is an explanation of the types of questions used in the attached
instrument.

There are two types of questions.

The first type asks whether a condition is "present", "absent" or "unknown" to
the respondent. Mark the appropriate response with a check mark. (V)

EXAMPLE: Is there an advisory committee9
YES NO UNKNOWN

The second type asks to what degree a condition exists. The degree of existence
is based on a scale of 0 - 100%. Responses should be completed by inserting
the percentage in the proper space. Provision has aiso been made for "not
applicable" and "unknown" responses.

EXAMPLE 1: To what extent is an advisory committee used to formulate operating
policy"

55 % NA

The answer indicate.; the respondent has assessed the extent of using an
advisory committee to be 55% of the time.

Ihardly
Ever

10 20 30 40

1

50 60

Occasionally

/

Sometimes

I

70 80 90 100%

1 Frequently I A1mo71
Always

It may also be helpful to think of thy responses using the desriptions listedbelow either scale.

EXAXPLE 2: To what extent does the curricular program enhance the academic growth
of the individual/

96 7 NA

The answer indicates the respondent has assessed the curricular program to be
enhancing the academic growth of the individual very much, but not completely.

10 20 30 40 5C 60 70 80 90 100%I-4Very j
Littl Little ---1 Somy Much Very Much

Responses of "Not Applicable" or "Unknown" Alould be indicated by a check mark (I)in the appropriate space.

At the end of each criterion section you asked to list the greatest strengthsand problems in that area.

In addition, if you would like to clarity or elaborate on any answers pleasewrite your comments in the space provided li-ting the page and question numberto which you are referring.

85



Criterion I: Curriculum and Instruction

The instructional program shall be constructr2d according to tested

principles for adult education program development. It will be based on

clientele needs and interests and have input from subject authorities, staff,

community representatives, and students. It will recognize individual differences

and learning styles and be in line with state and.federal guidelines and standards.

For the purposes of this self-study the term "community" means all individuals

and social systems within the geographic area the program is seeking to serve.

Curriculum

1.

YES

Is there a method of assessing community needs'

NO UNKNOWN

Are community resources involved in planning the curricu-
lar program'

PERCENTAGE NOT UNKNOWN
APPLICABLF

3. To what extent is community needs assessment data
available' NA

4. To what extent does the variety of offerings accurately
reflect the needs of the community' Z NA

5. To what extent does 'Jhe variety of offerings accurately
reflect the objectives of the program % U

6. To what extent does the curricular program enhance the
cultural growth of the individual' % NA U

7. To what extent does the curricular program enhance the
social growth of the individual'

8. To wIlat extent does the curricular pfogram enhance the
economic growth of the individual' % NA

9. To what extent does the curricuiar program enhance the
academic growth of the individual' NA_ U

in. To what extent is the staff actively involved in
curriulum development' % NA

8
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11. To what extent is there student input in curriculum
development?

% NA

Z. NA

% NA

14. To what extent do the curricular offerings recognize the
economic needs of aJults?

% NA

15. To what extent is the community involved as a resource
in carrying out the curricular program9 % NA

16. To what extent are any major community education needs
being neglected without sufficient reason9 % NA U

17. To what extent do curricular materials encourage and
assist students to become independert in their learning? % NA

J.!. To what extent do the curricular offerings recognize the
special physical needs ot adults"'

Li. lo what extent do the curricular otierings recognize
the special social needs of adults/

IS. To what extent is there a continuing
evaluation and feedback system for curriculum
improvement?

% NA

Greatest strengths in this area:

breate:It problems in this area:

Other comments:

8 7
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Instruction

1. Is there a materials/learning center accessible co
students/

2. Is there a variety of audio-visual support materials
to complement the respective instructional teaching areas?

3. Are there opportunities to produce teacher-made
materials?

5.

Is an orientation program provided for students"

YES No UNKNOWN

PERCENTAGE NOT UNKNOWN
APPLICABLE

exten c. are iearning activities designed to
skills in keeping with program philosophy and

7. NA

6. 1 s...r -.7 ale learning activities designe(i to
. Ic y.T:e in keeping with program philosophy
objectives- % NA

7. To whr.t P'.1.1 are learning activitie:i dcsigned tc
develop a'_Litutls in keeping with prograr philosophy
ald objec. NA U

6. To what extent is instruction individualized" % NA

9. To what eytent is there a variety of materials to allow
for incivalization of instri:ction" % NA

10. To what extent are remedial opp:Irtunties available/ 7, NA

11. To wt-at extent is the instructional material free of
cultural bias/ % NA

12. Tc what e; (-rit is the instrut;Ional material free of
ethnic bias'' % NA

1_ To what extent: is the instructin.1?1 material free of
sexual bias' % NA

To what extent is the instructional material free of
racial bi S7 % NA

15. To what 7cent is the instructional material free of
bia, % NA

16 To what extent is the materials/learning center
staffed by instru clonal personnel" % NA

8 8
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To what extent are a variety of eudoi-vi!,nal matals
used to complement the respective instructial teach-
ing areas'

% NA

18. To what extent is there use of teac'ner-made materials? % NA

19. What percentage of the instructional tharerials osed
are consumable'

% NA

20. What percentage of the instructional mter'ais
purchased are individualized'

% NA

21. Tu what extent is there a systematic, oni,oing evaluation
of instructional materials'

% NA

To what extent ate criterta use:_ for appateness,
readability, appeal for adults, et- % NA

23. b what extent is effective use ma of :hstructional
media?

% NA U

24. To what extent do teachers receive systen.atic supervision
and suggestions for improvnts9

t NA

25. la what extent is the,e a ps!chological climate conducive
cc :riendiy, supportive teacher-stnt relationships' % NA

. To wh,Lit exrent do le,-4erb re;.eiv feedback concerning
progrvs?

% NA

2, To wht extent is t.;.ere a vaiiety o effective procedures
used in helping adults learn'

% NA

28. To what extent is ,.-:vision made for helping che learner
to lei 7: how to

% NA

29. o what extert ave previous eveivations been used to
update programr and/or instr-uction'

% NA U

To w'r:t extent r.herc. a !:.c.c.1; L n learning as well as
teachinA?

% NA

il. To t: 2nt an-2 learners helped to set realistic
per::.)%al .jectives"

% NA

What percentage of the program time are paraprofessional
and community isourco people useti to augment the
teach- staff'

% NA

8 9



33. What percentage of the teaching day are volunteers,
student teachers, and advanced students used to augment
the teaching staff? % NA U

Greatzat strengths in this area:

Greatest problems in this area:

Other comments:

9 0



t:rireutcn II: intra-lnstitutional

The adult education program should have autonomy, status, and support

c -.1.arable to the othcr education programs ot the institution. Its suc-

cess will depend in part upon its sell-interpretation to the policy makers

and resource all&cdtr oil rne estahlit,hment of intra-institutional

patterns of accomodatiou ,;(wpe ra t i

1. Are there resource within the s-booi lu, counseling"

Are there resources within tae s,hool It tinancial aid?

Are there resource,; withir the schcel tor job 1.)acement?

, Is there a stated p,1 lophv r the total adult
education program

Is there evidence t:hit the rd'iit pr, gram has comparable
status with other programs"

YES NO UNKNOWN

PEICCENTAr.1E NOT UNKNOWN
AHL1CABLE

to what extent ;Itt, p,rtic1i'.int;. 1;1 the .n.ult uducation
program aili& I. make use I all te-,onrces within the
school sy::tem -,t1Ch a; liHrary, counseling services,
health service, etc'

NA

Tu what extent doe, the ;,rogra..:, admio .. tr'atin have
t-he support Lt other s.-hool :;ervlces such as
public relaticns, piopa1 writer,, A-V production

% NA _
o. what_ extent are regular channels ot communication

with the local school hoird and :oi,00l administrators used? % NA U

lo what extent are tinahcial aids, ccunscling and job
placement utilized within the school by the adult stJdents? % NA

10, To what extent are other sources wtthin the ,r.:tiool system
used to recruit and refer adults to the adult ..,ilucation
program"

% NA

1

1. what xtent is there s.nt o: students among other
program, in the school system suth as Vocational Education,
LULA, rpward nound

NA

lo what ext2nt does the ,;Hlool administration alluw
flexibility ,ind autotaimy in the operation of the adult
education program'

% NA

91



13. To what extent is the adult program philosophy congruent
with the stated philosophy of the achool system'? % NA

14. To what extent is the school administration adequately
informed about the philosophy, operation, and goals cf
the adult progrom7 % NA

V:. lo what extent arc the legal olidelines regarding the
adult pro;,ram bnewn by tEe adrinistration % NA _

1(:. To what extent are these guidelines adhered to by the
administration'? % NA Li

17. To what extent is the sc; board informed on the
philosophy and goals of ;rogram? % NA

18. To what extent does the program receive
philosophical support by the school administration'? % NA

19. To what extent does the program receive
philosophical support by the board of education
(or comparable group)7 % NA U

20. To what extent is the institution or school system
aware of the contributions of the adult program'? % NA

21. To what extent are appropriate procedures utilized to
facilitate cooperation, unerstanding and Support of
faculty and administration members in the larger
organization'? % NA

22. To what extent does the program receive adequate
financial support'? % NA

23. To what extent is the adult program allowed to utilize
any increased income generated for new or expanding
services' % NA

Greatest strengths in this area:

GreateFt problems in this area:

nther corm-lents:

9 '2,
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Criterion IT1: Fxtra-Tnstitutional Relationships

Relationships with the larger community and with other adult coutto.tiltg

education agencies shall be such as to promote acceptance of the program,

foster reality-based instruction, avoid unnecessary duplication, and augment

the resources allotted to the program.

1. Are staff members active in :::ommunity activitie-"

/. Have the characteristics of the community, its services
and its power structure been analyzed'

3. Have attempts been made to cooperate with other adult
education agencies in the community'

A Have attempts been made to cooperate with other
agencies providing assistance to adults/

Does the program 1..ave an advisory committee/

YES NO UNKNOWN

PERCENTAGE NOT UNKNOWN
APPLICABLE

To what extent is the program actively represented
in other adult, community education, or community
councils'

% NA

7. To what extent are the staff members encouraged to
be active in community activities' % NA

8. To what extent is the advisory committee functional' % NA

9. To what extent is the advisory committee representative
of various interest and ethnic groups/ % NA

10. To what extent are advisory groups members kept
infprmed of needs, successes, and weaknesses of
the progra

7. NA U

II. To what extent arc referrals made to other adult
education and training programs in the community' % NA

12. To what extent is there joint planning between the
program and other adult education programs in the
community'

7. NA U

9 3
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13. To what extent is there coordination with other agencies that
provide assistar:.:e to adults? % NA

14. To what extent is the program interpreted to the community
at large and its resource allocators?

1: NA

15. To what extent are referrals made to other community
agencies for counseling' % NA

16. To what extent are referral made to other community
agencies for financial assistance' % NA

17. To what extent are referrals made to other community
agencies i'yr job placement'

7. NA

18. To what extent are referrals mide to the adult education
program by other community ageacies' % NA

Greatest strengths in this area:

Greatest problems in this area:

Othker comments:

9
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Criterion IV: Professionalism

The staff shall he well qualified in subje.it matter and in the theory

and methods of adult learning anu adult educativn. The staff members shall

receive active support 1:1 their effo..-ts to contribute to the field and to

continue to learn so that they fcc. assist others to learn.

YES NO UNKNOWNL. Is there evidence of experimntation and innovation'

Is there a planned ...-service program'

Is in-service program evaluation based upon a set ofwritten objectives'

Is there an
individualized,self-de!;igned,professional growth

plan tor each staff ne.:.ber'?

PERCENTAGE NOT UNKNOWN
APPLICABLE

5. lo what extent are the training, experience and
professional activities of the Director of the program
appropriate tor carrying out the duties

% NA

0. To what extent has the Director received appropriate
authority commensurate with his stated responsibilities?

7, NA

To what extent has the Director received appropriate
resources commensurate with his stated responsibilities? Z NA

To ...hat extent is the Director primarily responsible
for the improvement of instruction in the school? % NA U

la what extent does the Director fulfill the
responsibility of- imptoving instruction within the
program'

% NA

what extent: are staff members encouraged to consider
ew ways of accomplishing the purposes and objectives

the program'
7. NA

what extent are the efforts of staff members in
e,iucational experimentation supported' % NA
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12. To what extent is there staff involvement In decisions
regarding implementation of innovation or chand in the
program'

13. To what extent are in-service or staff development ac-
tivities carefully planned, offered regularly, and
evaluated?

1. To what degree is the instructional staff involved in
professional organizations'

1). To what extent is funding available for staff travel to
meetins of professional associatJons"

l"o !'o what extent are staff able to utilize funding for
travel to meetings of professional associations'

17. T7) what extent are resources de:Iling with adult
educatiDn theory and methods available to .-,t-ff"

18, To what extent are these avaIlable resources being usee?

19. To what extert are staff meml)ers encouraged and enabled
to continue their education?

20. o what extent is in-service training provided for
paraprofessionals'

21. To what extent is in-service t.aining prov.Lded for
clerical staff'

To what extent is the paraprofessional staff responsive
to the problvls of adult learners'

To what extent is the clerical staff responsive to the
prchlems of adult learnrs'

Great.vt F.trcr.:.!ts in this area:

;/-eatest pr:,blems in this area:

Otrler

9 6
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7 NA

NA U

NA

NA T I

% NA

% NA U

% NA

% NA

Z NA U

Z NA U

7 NA

% NA







Criterion V: iv..ii ucit

There 3han1 .! monitorli.g and evalaution of progran, outcomes,

and i-rocesses ln or-er tc increase etlectivene, demorstrate accountability,

and r:d>i::.tze .eartier .=hc.ess

\'ES NO UNKNOWN

tnv re a 1n :cr ,_V,:.1:it

An sl:1,, j( et I Vt. wt.; 1 a., f.)Hect I Vt. criteria used in the
evaluation proce-i-:'

PERCENTAGE NOT UNKNOWN
APPLICABLE

3 .., wnat exte.it :... a -,..i::
'. .r ".......... I L. 1... i' h'Eitntcd't % NA U....

wl...t ,..4t cnt 1H t 1,. .. v I: n.it ; it c,! in ht.navioral
t ., fr,.,

% NA C

..) 1., wnat extehl nre tne rei-,niti, c: e%a!uiti.'n li.:;seninate(!
to all peri-wonei involved ih tne pro,;rar. % NA U

, 1 . wnat t, xttnt ,, r e :-..k k , !:'11) iakt .'. ll'r t - tern. ;o.i1s and
ci)2e01 ivet4 .!,,,1 .r, " evaInntioh .h:tivities2

',':. NA U
....

; xi_ cnt n t aut-nt.
,naranteri::tins'

% NA

'in what. extent 1:--; Uat.1 yatherd stuclent
arhieve::a.:nt .111ti proKri.tiS

% NA 11

wnat t:tetY. ti tit 1.1.it.'n tt it ude,-, t
% NA

wnat extent. (1.1t.1 4ithiAt:d 1 ,hirdin lakulty
nttltnUe,;' ....... ..... t'

11. lc what extent hOve progrxn Ueen demnm;trated
ht-(;11..,!,h t he peri o t ti rIJ NA

I.!. L cit Lent ion? NA

,) ctat k' k' a t cIa 4raduaLt's tv in
their pr.::.TIL jo;-,99

% NA

1.11,it t-Xt. en t j(-;bs as a direct
res1111 o i os I rue t 1

% NA
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12. To what extent is there staff involvement in decisions
regarding implementation of innovation or chanp4 in the
program' , A

Alrt

13. To what extent are in-service or staff development ac-
tivities carefully planned, offered regularly, and
evaluated" NA

1!.. To what degree is the instructional staff involved in
professional organizations' NA

1'). To what extent is funding available for staff travel to
meetings of professional associations" NA

P'. To what extent are staff able to utilize funding for
travel to meetings of professional associations? NA

17. To what extent are resources dealing with adult
education theory and methods available to staff? % NA

18. To what extent are these available resources being used? % NA

19. To what extert are staff members encouraged and enabled
to continue their education"' NA

20. To what extent is in-service training provided for
paraprofessionals? % NA U

21. To what extent is in-service training prw.ided for
clerical staff NA

22. To what extent is the paraprofessional staff responsive
to the problems of adult learners? 7. NA

23. To what extent is the clerical staff responsive to the
problems of adult learners?... % NA U

Greatest strengths in this area:

Greatest problems in this area:

Other commnts:
9
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15. To what extent do students en:-oll subsequently in
additional related courses' % NA

16. To what extent do students recommend the program to
members ot their immediate family, friends, colleagues, etc? % NA

17. To what extent are graduates of the program involved in
community activities' NA

18. To what extent are graduates pursuing further "informal"
learning' % NA

19. Tc what extent are past achievement and tollow-up
records utilized' 7. NA

20. If student appraisal techniques of instructors are used,
to what extenl_ an, instructors informed the results?.. % NA

21. lo what extent a7e ma:Larials revised or changed as a result
of student evaluatinnF" % NA

2. To what extent are materials revised or changed as a result
of administrative cviiluations' % NA

23. 7o what extent are administrators aware of the evaluation
results of various learning activities' % NA

To what extent are employers made aware of their employees
who have participated in and completed programs' % NA

25. lo what extent is provision made for "outsl.de"
evaivation7 % NA

26. To what extent are efforts made to re-enroll dropcut % NA

Greatest strengths in this area:

Greatest i.ralems in this area:

Other comments:

9 8
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Criterion VI: Physical Facilities

The physical facilities shall he appropriate for adult learning and

high morale.

1. Is the site generally attractive?

2. Is adequate, safe parking available'

3. Are a variety of room types and sizes -vailable for
a variety of instructional and support purposes'

4. Do students have adequate space for getting together

YES NO UNKNOWN

PERCENTAGE NOT UNKNOWN
APPLICABLE

5. To what extent is furniture and equipment suitable
ter adults'

% NA

h. To what extent is staff office space adequate? % NA

. To what extent is the building or office well-maintained
and clean'

% NA

8. To what extent have adequate safety precautions been
taken

NA

9. To what extent arc equipment and supplies adequately
stored, yet accessible'

% NA

10. To what extent are classrooms comfortably cooled, heated,
ventilated, and free from oh rusive noise' % NA

U. To what extent do teaching ani learning considerations
take precedence over custodial convenience and routine? % NA U

12. To what extent do studentsand instructors have access to
instructional materials and equipment'

7. NA

I . lo what extent does the physical facility lend itself to
individualized study' % NA

9 9



Greatest strengths in this area:

Greatest problems in this area:

Other comments:
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Criter ion VII: Ffficienc/ - Accountability. _

Prcwram outeomes should be reasonably commensurate with inputs in

personnel, resources, time and money.

PERCENTAGE NOT UNKNOWN
APPLICABLE

1. to what extent do student needs match program
offerings' % NA

2. To what extent are resources assigned on the
basis of priority need and client groups? % NA

T. To what extent is 0.2 dropout rate commensurate
with anticipated program goals? % NA U

.. To what extent are the skills and Knowledge
being taught those which are most in demand
by employers and the community/ % NA

5. To what extent have criterta for measuring
efficiency been agreed upon by both admin-
istration and staff? 2 NA

6. To what extent have periodic and systematic
data been gathered regarding student needs? % NA

Greatest strengths in this area:

Greatest problems in this area:

nthor cor,rents:

1 0 1
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Criterion VIII: SuuortingServiccs

The supporting services shall include those which directly assist the

learner to: (1) participate regularly; (2) profit from instruction; (3) main-

tain physical and emotional health; :4) overcome handicaps and (5) make use

of what he learns.

Transportation

I. Is the site served by public transportation

YES NO UNKNOWN

PERCENTAGE NOT UNKNOWN
APPLICABLE

2. To what extent is the site readily accessible to 'he
target population9 % NA

3. To what extent does the program provide transportation
to potential clients not served by public
transportation? % NA

4. To what extent does the cost of transportation
discourage attendance? % NA

5. To what extent are new students provided with infor-
mation about public and/or program-provided
transportation') % NA

102
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Clunselinv and 'Mid:Ince

I, thyr.: a -;taterent of goals and purpnses
for t ho ,ounseling and guidance progra 7

D- staff ,ounselors havo pr,Ifessional
prearati,:n"

Is counseling mandatory/

wl-,t extent i. tile statement of goals
purpsos for the guidance/counseling

program met"

YES NO UNKNOWN

PF.CENTAGE roT UNKNOWN
APFLTCABLE

% A U

To what extent is there a close inter-
action between counseling activities
an::! instruction' % NA

h. To what extent is the guidance program
organized to provido counseling/ % NA

7. To what extent is the guidaace program
adequately supported by administrat_on" % NA

M. To what extent are materials dealing with
educational ane occupational opportunities
available/ % NA U

9. To what extent is the testing program
useful and relevant/ % NA

10, To what extent do counselors have the
knowledge and skills necessary to
counsel adults'.. % NA

11. To what ertent does counseling assist students
to move toward occupational goals? % NA

12. To what extent do counselors assist students
with special needs' % NA

13. To what extent is referral made to other
specialists in physical and mental health,
personnel, and legal services' % NA U
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Health Services

1.

2.

Are students requiring medical attention
referred to appropriate agencLes?

Are adequate provisions made for
emergencies?

YES NO UNKNOWN

3. Are provisions made for temporarily
indisposed or illur.ed persons to be
made comfort:7C

4. Are student :-:.rmee: of the characteristic,i
of a well-baianc.ti:1

5. Are on-site food services provided?

6. Do the food services vovide for a
well-balanced diet?

7. Are eating facilities clean and
hygenic?

8. Is adequate tine provided for meals?

9. Are periodic phys4cal examinations
provided or encouraged?

PERCENTAGE NOT UNKNOWN
APPLICABLE

10. To what extent are screening tests used to
discover visual, auditory, and other pos-
sible impairments9

% NA

11. 7o what ex:ent is follow-up done to assure
these impairments are being treated9 % NA
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Other

1. Is a child-care service available/

Are nursery per3onnel qualified and/
or certified"

YES NO UNKNOWN

3.

PERCENTA(T NOT UNKNOWN
APPLICABLE

To what extent are leisure or social
activities provided for students/ NA

4. To what extent are these activities
appropriate to netds and interests
of .-arious ages and backgrounds/

% NA

5. To what e:-tent are these activities
related to educational objectives/

% NA

f. -o what extent are adequate
secretarial-clerical services
available to all staff/ % NA

7. To what extent are continuing efforts
made to reduce the non-teaching, clerical
activities of teachers/

% NA

8. To what extent are staff members aware
of community support services such as
G.E.D. testing, social services, etc/ % NA

1;reatest strengths in these areas:

(rt itest problems in these areas:

nther comments:
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APPENDIX C

STUDENT APPRAISAL OF

PROGRAM FORM
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To: Adult Education Students

From: Illinois Adult Education Evaluation Project Staff

You are being asked to help in a study of adult education programs

in Illinois. Your help in this study is most valuable. Only in

this way can we make suggestions to improve adult educatiul in

Illinois.

No one in the local adult education program will see the answers

you write.

Thank you fur your assistance.
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1. Sex:

Illinois Adult Education Evaluation Project

Male

Female

2. Age:

Student Respandent Information

16,20 35-44 65 +

21-24 45-54

25-34 55-64

3. Racial/Ethnic Origin:

White American--

Black American

Mexican American

Latin American

Other (please specify)

4. Maritial Status:

Married Divorced

Single Separated

Widowed

5. Number of Children:

0

3

5-7

S cr more

-101-
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6. Employment:

employed full time

employ_d part time

unemployed

7. Education:

Full time (20 hours or more per week)

Part time

8. What types of class(es) are you currently taking?

English as a Second Language

Basic Education (Reading, Math, etc.)

Americanization (citizenship)

G.E.D.

High School Credit

Other (please specify)

9. What time of day do you attend classes?

Day (before 5:00 p.m.)

Evening

Both day and evening

10. In what type of facility do you have classes?

Public School building

Industrial plant, business, hospital, or other employer

Church or community organization

Other (please specifyl
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11. Is this your first time in this adult education program?

Yes

No

12. If not, how many years have you been attending adult education
classes?

years

13. What were your major reasons for entering an adult education
program?

To get a job To get a high school diploma
GED certificate

To get a better job
To be able to help children

To learn English
Other (please specify)

Self-improvement

Social

14. How did you first learn about the adult education program?

From Staff Current or former student

Radio Printed announcement (pamphlet, poster,
billboard, etc.)

Television 1

Newspaper

Friend or neighbor

Agnecy referral

Other (please specify)

15. Name of Program providing classes

110
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STUDENT FORM

1. Is there a materials or learning center open to students'

2. Is the building a nice place to come to?

3. Is there plenty of safe parking space near the building'

4. Is it easy to get together with other students in the
building to visit and talk'

5. Are there enough comfortable chairs and tables'

6. Is the classroom too hot, too cold, or too noisy'

7. Can you freely use materials and equipment in the building'

8. Can you eat meals in the building, if you wish to'

9. Is the p:ace you eat in tne building clean'

10. Do you have plenty of time to eat?

11. Are you told about a balanced diet?

12. Are you asked to have a doctor give you a checkup
once a year-

111
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Does Not Do Not
Apply Know

13. How much does the program help you under-
stand the society in which you live'

/ /

Very Little Some Much Very
Little Much

14. How much does the program help you get
along and work with other people'

/ / / /

15. How much does the program help you get
a job or advance in your present job'

/ /

16. How much does the program help yc.1 he
able to keep on learning'

17. How much do teachers and materials help
you work on your own'

18. How much do the books and materials you
use sho l. prejudice against certain people
(BlacI. Americans, Indians, Mexican Americans,
jews or others) and their beliefs?

l9. How much do the hooks and materials
show 7re.',uL:ice against men or women'

/

O. How n,;;:h re *.eachers and materials
availal,ic for extra help?

!I. Lav you been told about public-
transportation to the building'

1. How 71.121 have You been told about social
services and tests which might help you?..

3. Eow nuch has counseling in the program
helped you find a cb or advance in
your present

4. How nu.:7. are you counseled about

Personal br:blems you have'

112
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Does Not Do Not
Apply Know

25. How often are students asked for
their ideas about the program / / / / / /

Hardly Occas- Some- Fre- Almost
Ever ionly times quently Always

2b. How often is there a happy,
friendly feeling between teachers
and students'

27. How often are you told how well or
poorly you are doing in your
Sturges?

28. How often do teachers use different
ways to help students learn'

29. How often are students helped to
set goals that_ they can reach?

30. How often do vnlunteers and tutors
help the teachers work with
stude-.ts'

31. How oiten are you asked f your
feelings about the program'

32. How often are changes made because
of what you say about the program?

33. How often are social activities
held at the building'

Look over the a'nove cuestions again and give your opinion as to the strong points of the
progra=.

Now y,-ur c'f the weak points of the program.

1 I 3
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APPENDIX D

Criteria for Examining the Role
of the Adult and Continuing Education Section

of the Illinois Office of Education

(ACE/I0E)

. Does ACE/IO2 have or provide:

a. Adequate Technical assistance to local programs?

b. Workable program recormendations?

C. Useful coordination with other state agencies?

d. An adequate rationale for its own program
priorities?

e. Program input to legislation and legislators?

f. Specific evaluative criteria for local program
self-analysis evaluation?

Is ACE/I0E effectively assisting local programs to
establish linkages with other adult education
programs, manpower, and social service agencies?

3. To what extent do local program directors feel that

ACE/I0E:

Yes No Unknown

Percentage Not Unknown
Applicable

a. Gives the= the direction they need; t NA

b. Gives them the program support they need; % NA

c. Communicates clearly with then; % NA

d. Demonstrates impartiality; % NA

e. Facilitates their understanding of policies and
procedures to be followed; 7. NA

f. Is tactful in dealing with local staff members; % NA

g. Seeks local input into planning anc decision making; I NA

h. Is readily available for consultation;

i. Provides these services in a timely manner?

114
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4. To what extent is kCE/I0E interpreting and implementing
the guidelines and priorities established by USOE and
the federal legislation supporting adult education by:

a. Providing at least one public meeting foT people

b.

to express views;

Following priorities for special project and

% NA

c.

development programs;

Having a proportion of women and minorities

% NA

on advisory committees; % NA

d.

e.

Establishing statewide priorities;

Meeting criteria for application review panels,
and selection of participants for teacher

% NA

f.

training projects;

Using at least 15% of the funds for special
projects and teacher training?

% FA

NA
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APPENDIX E

ASSESSING HOW AN ABE PROGRAM
WORKS WITH OTHER SERVICE AGENCIES

1. Is the ABE program (or center) providing educational sarvices to your
clients?

2. Do the educational services meet the needs of your clients?

3. Are you or an agency representative involved in the planning
process?

4. Is the ABE staff sensitive to needs of your clients?

5. Are there open communication lines between the program administration
(administrative staff) with your agency staff?

6. Is there cooperation between ABE administrative staff and your
office?

Ts your agency represented on an advisory council? Would you like it
to be?

S. Is Your input recognized? flow?
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APPENDIX F

Instructions to Visitation Team Nembela

Demographic data and other general information should be studied by each
team member before the on-site evaluation. Each team should be familiar
with the goals of the project and aware of the mission assignments.

In general most on-site evaluations will start in the late afternoon with
the team gathering for dinner to review the general evaluation. In the

evening the team will probably want to divide the labor to evaluate the
many aspects of the program. Interviews should include teaching staff,
support services, groups of students, groups of teachers, and those ad-
ministrators most directly concerned with the adult education program.
The team will probably want to gather again after the evening evaluation
to compare notes, clarify information with the program administrator, and
plan for the next day's activities. Instruments filled out by students and
staff should be thoroughly studied and evaluated.

In the morning, in most cases, the team again will want to divide the 1-,..bc.r

with part of the team evaluating the agencies that relate with the adult-
continuing educatioa program. Another part of the team should evaluate a
representative sample of classes in session; another should interview ad-
rinistrators such as the president, superintendent, vice-president, dean,
and other administrators directly or indirectly concerned with the adult-
continuing education program. Board of education members might also be
interviewed during this time. Records, materials, staff development plans
and other resource materials merit the team's attention.

The on-site evaluation team's effort should go far beyond the information
received in written forms and instruments. The team should consider isolat-
ing groups of students, groups of teachers, administrators, community per-
sons, and board members. Each discussion or interview should probe the
strengths, opportunities for improvement, weaknesses, and suggestions for
irprovement for the adult-continuing education program. The team members
will want to skillfully and tactfully cross-examine the different gToups
to clarify and probe statements made by students, teachers, administrators
and community persons. Team members should keep pro:ling, discussing, and
co=paring appraisal profiles and information until they are sure that they
know as =uch as possible about all aspects of the adult-continuing edutation
program.

Notes should be taken and questions asked in an unobtrusive manner. Un-
obtrusive measures are indicators obtained in such a way that persons are
not aware that measures are being gathered. For instance, you may be able
to gather evidence by looking through records, documents, materials (see hc,_:
well worn or how well used), and testing tc see how iwell 11:gher level
administrators are informed about the adult-continuing education program.
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Each team should plan an exit interview. The time should be set in advance
of the team visit to facilitate scheduling by the progrzm administrator. The

local program administrator decides who he wants to invite to the exit inter-
view. He may want to be the only one there or he might want to invite teachers,
counselors, administrators, or board members. The Illinois Office of Education
has also requested to be present at the exit interviews; therefore, the Illinois
Office of Education should be notified of the time of your exit interview al-
though Northern Illinois University is not obligated to change the schedule
of the evaluation to fit I.O.E.'s needs. The team should meet alone prior
to the c2xit interview to compare notes and plan how the team could place stress
on the tentative nature of the information to be presented.

In summary, the team should normally arrive around dinner time, evaluate the
first evening activities as previously described, evaluate in the- morning,
and then shortly after lunch the next day convene to compare notes, and to
prepare for the exit evaluation which might be scheduled about two or three
in the afternoon depending upon your schedule and the program administrator's
schedule and the size of the program.

It is a good idea to call the local program administrator as far in advance
of your scheduled visit as possible. The program administrator can help
you in many different ways. He/she can schedule appointments with key ad-
ministrators, agencies in the communities, make reservations in a nearby
hotel, and also firm up the schedule for the exit interview. You should
also check to see that you will have enough cars there to go to the different
satellite centers. lf the team is going in one car vou should talk to the
program administrator and perhaps he/she can arrange additional transportation
as neeced.
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APPENDIX G

STRLNGTHS AND WEAKNESSES AS PERCEIVID

BY STUDENTS

(Reproduced as Written)
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STRENGTHS AS PERCEIVED BY STUDENTS

Held you to learn by using different methods.

Program is benneficial in preparing yourself whether it be continuing
your education or job finding. They also provide transportation and
childcare facilities.

I like the small classes I'm able to ask more question, I also like
the way the teachers don't mind explaining something over again until
you understand.

The school makes you feel more worthwhile after being cn A.D.C. More hope
for the future.

I have never enjoyed a better place and the teachers are fantastic and
always willing to help.

The program only costs 5 bucks to get in here and its close by.

The program let people that have to work a chance to study and become a
better citicen.

It bring us up to date in learning. And the teachers are on top of
things.

The builcIng won': brake down and it is in a good location for me.

The teachers help and teach you en your own level. And they don't stop
when you get your GED. They will help you further. You dcr,'t leave
teacher and student you leave friend and friend.

I feel that the program helps a great many people because it's set up
that you learn accordingly to your ability and there is no prejudice

here.

The teachers here let you know they are not here to win a popularity
contest but to educate-you as the best of their abilities.

I feel the program will help me adjust to other people, outside my
hpme life. It is helping me to improve my self in basic education
skills, aust te different types of people. Good effective teachers.

There is no over crowdinging 2) you have more freedom they don't
treat you like a child in first grade 3) they don't presure you about
vcr wct-k it is up to you.

The orogram is design for adults that are trying to find better
anl I don't thatk the school could hav found a better instructor.

It has helped me alot in my edccatinn. It has refreshed my memory on
all my classes I've had it school, and taught me several new things
in all subjects.
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I like the transportation system. Studying with other people is a
gre3t deal of fun. Teacher is understanding anL: patience. Always
takes time to explain hard points.

I enjoy the program very much. T think more and bettor books are needed
for adult education.

good teachers, good vibes with faculty some good G.F.D. books.

Thc program gives a person a second chance, to get that diploma that for
some reason he or she missed and in the process you learn some things that
you also nissed in school.

It helps you in opening up new insights for schooling in the future.

Explanations in bock no: always easily understood but explanation in class
by teacher excellent and very helpful in understanding program.

Sho..ld be more communicaL,.on abcut hettering the prcgram. Courses offeredhere are interestinz and not offered other places. Fantastic teachers,
every one I have hao has been genuinely zoncerned about me as an individual.

It orovides education and advancement for people who cannot afford it ontheir own.

There is a real perscnal feeling. The school is for the most part a
comfortable and enjoyah:e place to come. Counselors and people who careare available.

Helps people to get their ,.E.17. helps some choose a carreer or cetfurther education.

T think 't 's a wonder'-1 ,7277:1.17.ity for reoole to further their educationand regain pers_nal cs-tisfaL.icn.

The individualization enables students to work at their own pace, able to
ors7gress, but not under bondage to keep up with the d'oneses.

ni7...: to learn. tsso-'="cm.

think the Adult Education program is cne of the best programs offered.have really been able to better mv education however I feel fit. There isn wide variety of classes - you can choose w'rlat ever you wisn to do. Ithink it is great.

The teachers let everYone wmrk at his or her own speed. They are veryfrendv =n': want to heio You al7 they :an. They strive right along withy:,.; that wi.l7 bring out your best. I am very satisfied.
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It helps to give you a second chance in life, when you messed it up the first
time. It makes you able to respect yourself again and make your life worth
living.

I think the program in general is very good, and more over everyone can attend
to this school, because it's free for each one who has a green card.

The program has given opportunity for an individual to advance his or her
self to a higher level of education that might not have become obtainable
in this area.

You can get your High School diploma here. They will help you get a job or
go to college(or both). It's a good atmosphere here. You get to meet people
your own age.

It has helped me to know myself better and do better for myself.

To help me to learn more to get a better job.

I think the adult nice class is very good. I do much better here than I
did in the day school.

The teachers are almost always very friendly. The student are always
incouraged to go on and further their education.

In many ways this program have help me and my family because I have gain
self confidence in my self which I'll be able to go own and complete what
I start to.

I help student who want to further their education. It also help people to
get a better job. I have learned things that I never thought I could.

The school show no prejudice of race or color or sex at all.
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WEAKNESSES AS PERCEIVED BY STUDENTS

The program is ok but sometimes people don't know of it or have never
heard of it. It seems like the testing part of the program is lax -
not from here but to get here not enough is being done.

I feel the weakist point is working on your own time. My, myself I need
someone constantley over me pushing me. Too work I'll work but me knowing
I can do anytime I'll say well I won't do it now I'll do it later. Then
when its time for a test I'm not prepared.

Advertising.

The Nursey should have a hot meal in the morning for the kids.

About transpotation, eating, asked going to the doctor, asked about our
personal problem::, told a balanced diet, etc.

They don't ask us often en(,..g:1 of our opinions concerning the program.

Location of school is not close to public transportation.

The building need more safety wiring and larger day care for children!

It is not advertised enough. I didn't know this program existed until
2 weeks ago.

Not enough funds to hire more teachers and buy supplies. The reason I
say this is because we have a waiting list of at least 200 people who
are waiting now to get into the program and get an education.

I feel we could accomplish very much to achieve our goals in life, to
better ourselves and to function a little better in society. The program
has helped me to understand better, and to get along better with others.
But there need to be more social workers to come out once a month to
talk over the problems the students may be having.

The program does not give ample consideration for family problems and I
feel too much time is given on certain subjects and not enough orally or
on other subjects.

!;orne students arc not perpared for this class and that makes it hard on
the new students.

More teachers are needed.

Bad Parking. Lunch room tables aren't ever clean.

(1) Too darn noisy. (2) Poor transportation for people like me who live
in another county.

Teacher could have better materials. Teacher should be checked to see if
she qualified to teach.
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Too much rtliance on the books presents a narrow education. The students

may pass certain skills in the book but not be able to handle unfamiliar,
but similar ones presented outside of the classroom context.

They (the teachers) don't have enough time to help each student that re-
quires extra help. They also don't tell you anything about the extra
services, such as lunch, etc.

There could possibly be some more programs. There could be some more
activities. There could be snacks sold for breakfast or lunch. A library

is a good idea.

You should have a bus pick the students up.

Your not able to smoke in the building. Instead you have to go outside.

The convienence of the building isn't really the best but no one can fault
the teachers nor the janitors for that. Whosoever funds this center is

responsible for this poor excuse of a building.

Not enough publishing is given out about these classes. There is such a

great need for all workers to get and have all the learning they can get
to enable them to do a better job in thaire line of work. Well now you
know who I am. A dummy trying to learn more.

We don't have enough of books for the students, and we don't have the
proper equipment needed for the class. The building is not kept clean.

Not enough heat, can't write in the books, not enough social activities.

I like this school better cause you can concentrate more and better with-
out interuption. The teachers are nicer, and spend more time. It is

better than high school!

There are too many fotms to sign, it's a bit noisy sometimes, and since
there are quite a few people in the class it is sometimes hard for the
teachers to get to all the people.

I think we need more textbooks that we can take home.

The place is too far from where I live.

The people who are finishing some parts of the public school building are
always finding some kind of complaint about us. We can't smoke on grounds.
We can't eat in teachers cafateria section. We can't do this, we can't do
that, don't they know that we are adults, not high school students they
can smoke on grounds and anything else they want to do.

The food is terrible and I think the other teacher's in the building re-
sent us being here.

They need more ways to let other people to know about the program.

The weak points are we need more black books about black history and other
groups of people. 124
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It doesn't have a library.

Not enough equipment available for actual use in classroom. Not encugh on
the job training.

Should be some sort of job placement at the end of your enrollment if you
are qualified for a job.

If you are a couple of years behind they should have tutors:

We could use a library.

CETA needs a good kick sometimes to get them in gear.

I don't think that enough emphasis is put on the welding class, and that
some type of job placement would be helpful. I am ready to graduate and
think that this program is very helpful in furthering the learning process.

Chairs very uncomfortable. Desks too high. Should be more pysc. coursesand child development.
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